PART B

Educational Activities




CHAPTER 5: INTRODUCTION

Who Should be Educatad?

The dislogue approach to education has been illustrated in
onrliar chapters by drewing an exaaples of oppreassd groups in
the Third World., It has already been suggested that tbesa caze
studies are atill relevant in "developsd® countries, bDoth because
of widespresd "political 1lliteracy® and because of the need for
"priviloged =1ites"™ to give up powar and resources.

4 focus on oppressed groups is also relevant 1n wealthy
*developed™ countriea because of the contioued existence aof
poverty, »oolsl injuatice and disorimination in those countries.
Though not suffering the same degree of exploitation as Third
World pessantd or slum dwellera, oppressed groupd in the
sdeveloped® countries do suffer significant sociel injustice and
they are vlso the acst vulnersble to snvironmental probleams,
particularly poor urben plancing, inadequete bousing ond
transport, and aerious pollution risks. Aoy tranaforpstion ol
the anvirenment Blweys takes place in a soccial context where
different a00isl groupa benefit from those changes while others
lose. fWhether it be freewesye or bigh rise, woodchipping or
sandaining, theare ia alweye » queation of wooial Justios bullt
into issues of environmentel destruction beoause it 13 invariably
the moat oppreased groupe in soclety who pey the price for suoh
“devalopment®,

These coprassed groups, compoasd sainly of working cluas
comaunities, women, migrants, and Atorigines sre = "natural®
constituenoy for dielogue mpproaches to edusation. They are
invariably under-resouroed and their aocial situation is one
which needs critique mnd action to transform it. However, it
would De zmive for srvironmantal educetors to simply draw up n
Larget group strategy and attespt Lo work with such a group in ¢
politiocal vacuum, &a the CARE project in Kerthsrn Irelend
ahowed, 1t 1s orucial to link sducatioconl sotivities into an
sxisting sctiviat framework so that lemrners do not bave to start
from scratoh when it comes to mobilising politically.

For this resason it 13 racommapnded that any projects
invelving working with oppressed groups te loceted wilhin »
concrete social context and the following polnts should be
ocarefully oonaidered:

1) Are there sxiating networks with which any political
activity fostered by environmentu) sducatlion ¢an link up?

2} Boes tha project actually reflsot what such groups
themselves want or 15 there a danger that we are projectlng our
own priorities ooio them?

3) Ars the Kinds of rescuroes which effective political
aotion require evailable? This 13 particularly lmportant if
tha environmsntal educatora mre to aspiat with the activiss
of the lesrnsrs =ince to promote intentions bubk offer
practical aupport is an irreaponaible step wnd can lead to
cynicism or distrust.
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Poasible Aotivities

In pursuing this strategy of giving oppressed groups
priority for educeticnil rsacuroced but still working within mn
existing network, there are a number of specific approaches whiceh
are possibla. Thare is Lha proBpect of working with sxisting
educational institutions auch as sghools and TAFEs. There is the
popaibility of becoming wn #ducetional mrw of existing community
groupa, Within this role, it might alsa be possible for the
Environmant Centre to develop ah soutraach® programms. Finally,
it is also possibla that the Envirorment Centre could heocme A
learning centrs. In each of the following ohaplers thess
posaibilities sre discussed and again looel and OVAT'ISES Cale
studiss ars employsd to $lluatrats the points being Bade.




CHAPTER 6: WORKIMG IN FDUCATYONAL INSTITUTIONS

There ocan be many pitralls to working withisn exiating
sduontional imstituticos. Teachers in achools, for axample, may
be ganuinely intereated in environmental iasues but the
constrainta under which they operete may measn that a vizit to a
achoel by an enviromoental sducator may ba reduced to e "fill-in®
or "once-off® ésson. This peans that there ia littla
podaibility for implementing the dislogue appromch to education
whioh undarlies thia polioy, Such visits are odbvicusly uzeful and
better than pothing but thay do not fulfill long-terw
enYirozmantal sducation aims. For theae to bs fulfilled, the
following mipisism requirements should be pet;

1) There should be a minimum pumber of three visits so that
the following sotivitiea arse poBaible:

a) an investigation phase whersby the existing
laval of envircnoental avarwnéess and the evaryday livad
reglity of the students oan be gauged;

b) developzent of educntional materisls bay De
nacaessary and this ooculd involre § number of possibilies:

1) environment edtucators raturn to the
Environment Centre or other rescurce ereas and develop
satarisls;

1i) the students themsslvee {nitiate research
and create Baterials with the envirconmant sducators acting as
fagilitators or resource persons;

115) othesr orgunisatians or parsons {eg.
environmental ectivistal cen be nalled upon to provide
mtorials and/or activitiesa;

¢) a follow-up phase would be necessary to provide
feedbaok tc the envirormental educsators sabout the aungess of
their efforts. After all, the edweators are themselrves
laaraers and nesd to continuelly evpluate and improve their
activities. Such fellow-up would also serve to provide
continuing aupport to the students if they have engaged in
any forms of activism,

Environmental educators abould not automatically reject all
ad hoc invitaticns 1o vialt schools sinca theae can indioate an
exieting area of interest or entbusiasm which should not be
wasted. Howewer, Lt ls prelerable that such ad hoc visitos be
linked to existing topical campaigns (eg. anti-nuclear issuea,
forsabty cumpaigna), In this way the Tone-off* neturs of the
viglt i3 not entirely irrelevant since socme students may became
invplved i{n that wider oampaign,

2) The axisting politics of schools amd TAFEs {Collegea of
Teahniocal and Further Education) abould nat be allowed ta
undermine the dialogue approi¢h to eduction whiobh underlies thia
policy, It muat be recognised that eduoationnl institutians
funetion te reproduce an oppressive division of labour and an
inequitable distribution of wealth end power in zociety. They
are not designed to empower students but rathar to "package™ thes
In ways that suit the noeds of induatry and goverrment. The
autboritarian clisate which pervades educational inatitutions is
not an accidental festurs but is inatrinmic to this packaging
process. Enviromsentel sdudatora must recognise the basically
contradictory reole they play when thay snter such instilutions.
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Empowsrment 13 at tne top of thelr azenda wheraas
ndisempowarasnt® (for want of a bettet uord) ia built into the
yory etructure of the schooling systea, In practice, thils Mean:
tbat eavironmental educators sust pot empley O glve pupport to
any of the technigues wbich teschers use to dissmpower their
studenta, partioulerly sggnnanination of {nforastion® styled of
education (such as testing, grading, lecturing with content
que=tioning aftarvards, sspigning aet tapks, and 30 on}.
Instead, envirormental aducators wust in=ist on smployicg
dinlcgue Lechniquet aa puot as possible wi thin the copstrainte of
classroom tedaching.

3} 1f resourcen sre limited, It is recoapanded thet
environment pducators conceantrate their aotivities on & aingln
claas within » ainale achool rather than solioiting visits
wherever possible. Thiz aloser imvolveaent of fars far grester
poaalibiliea for long ters educaticnal work since the contacts
within the school, the relaticnahipe with atudents and the links
betwesh school snd compunity can all be oconsolidated maTe
effeatively. It alae offers a better ahancd of discovering whare
the openings lie, where the gaps far 1iberating experiences are
to be found amidst the structural gonstrainta of authoriterish
pohooling.

N) fny materiald developed by either atudants or membera off
the copmunity must repain under the control of their ¢restors.
The following caae study of the Wreock Buy project ia of fered 33 0
concrete mxample af the dangers of plternative educationsl
practices being co-opted when thay are carrisd out withip
’nml.o

Wreok Bey

In the lste 1970a Apn fugent initieted a project irvolving
the Atoriginal community at Wreck Bay (near Jervis Bay) 111,
Well mcquainted with Freire's approach, she developed B series of
gurricvlum pateriala for use at the primary school lavel whioh
raflnoted the agenerative themea” of the local Aboriginal
compunity., Toese pateorials weras intended te iptroduce mspeold af
Aboriginal oulturs, particularly oral hpistory ard 1anguage, into
the locsl achool where poth white mnd Avorigirml ohildree ware
atudying.

puring 1378 snd 1979 Ann Nugent and another teacher nade
mumercus fleld trips to Vreok Bay sod, through telking with the
Aboriginwl community, bullt up an extensive collection of oral
nistory tapea. Fros these tapen & aeriss of Key themsd MNers
identifimd:

# prehlstory and gdaption (modern gettlement] of
¥reok Bay by sberiginel fumilies;

# language (aboriginal);

¥ kinabip;

# the Aboriginal Way;

¥ the Land (bush akilla and survivell.

These themen warse then clarified by further consultation
with the aboriginal community st Wreck Bay and evpntually a pet
of curriculum pateriala ware produced, Thuse were then used in
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olasarcon situastions end many Cavoursbls rasponaes ware racordad.
Wbilst not having the potential to fundamentally alter the
paterial conditions of schooling, thia fore of intervention did
peyertheless shift the power reletionshipa within the achool in
positive waya. Aa Ann Mugent put it:

St was hoped that the Aboriginal ohildren within the
classroon would be seen aa baving access to knowledgs which
wis valued by teachara mnd other pupils. In fact the
teschers reported that other children actively sought
{nformation from the Aboriginal childreno. [2]

To thia osn be added ths observations of Hargaret Clark (who
wrote an evaluation):

... the Aboriginal children did dispiay a grester amount of
interaat than rnorsal and took a more sotive role generally in
the classeoos. It appearsd to give them an immenss boost in
confidahce and enabled thes to expresa, at the classroom
level, positive feelingz mobul being aborigirmi. (3]

To these positive cutcomes must be appended a note of
warnirng. Ths parenta loal coptrol of the process onoce it entered
the clasaaroom. In & sense, the knowledge they had onoe owhed amd
the powsr that went with it was relinquished io the school conoa
1t becamé an object ia the curriculus muterisls which the school
teld, As Ann Kugent noted:

1t wez a3 though, ohce the materisls antered the schoo), thay
undervent & (tranaformation] wbioh chenged their nature in
the eyea of tha community., Therdefora the use of the
peterisls in the zohool did not lead the Aboriginal parents
ta take why greater part in the achool aotivities nor 4id 1t
lead the school to actively encoursge greater involvemert. (4]

This warning ia not offered Lo mn attespt to dipausdae
environmentsl educators frod venturlng nesr schools. FRather it
xhows how much an intrinsic oontradiction sxista betwosn dialogue
education and forsal achbooling systems. Environmental educators
will be raught within this contradiction amd Reed to bea sware of
its dimensions whenever they initimte programmes within s¢chools.
There are at lesst thres paria to this contradiotion:

1) the dungera of co=opbion {illustrated in the ¥reok
Bey case study);

2) the tesalon betwesn class-room teaching with is
tendanay toward dissemination educetion and the dialogue
atyle of sducation which cutaide asducstors will bring with
them;

3) tha suall likelihood of sducation lswding to action
because of the upderiying focus of s3chools an kncwledge 83 a
aeans of cartifizetion, Sometimea this way be less devers
ahd in sowe sahools knowledge 83 an end in itsell aay be
valued, In either case, however, thare is atill » smajor
difference between these uses of knowledge and that proooted
by the dialogue mpproach which atressss that the valua of
knowledge 1ies in itz effwctive uae for actionm.
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Finally, sone of thase warhingzs should be sewn as Rinimising
the importance of environmental education taking place in
aghoola. Partiowlarly st the primary sohocl level, thers ie a
vaat reservoir of good will and idealism to be tapped. Children
abt the upper primary level have & vary wall developed penss of
justice ("It isn't falr, miss¥ is B common phra=e in their
yocsbulary)., If thess nttitudea can be built upon, if = sound
eovironpental wwereness can be integrated into tbelr outlook,
then many ysars of leter re—edusation may be sared. As Lhe
Catholie Church was ac fond of saying, "Give us & child (or the
first poven yeara ahd we bave tham for life." If children'a
mensitivity to eovirommental destruction ¢an be developed at a
formeiive nze, it i3 more likely they will duild personal lile
style changes oriented toward ecological sustainability.
Children may elmc educstae thelir parants in thia regard.

1t wust be renesbered, howsvar, that anviromsental sducetion
has baen in existernce 1n ALY achools for ovar a decade, In Bany
caase the mpprosoh has been suparfioial and slsc repetitive. is]
{*Pollution®, for example, may be "done” at grade 3, then greds
¢, and then again it say arise in early high school, )} To ensure
that superficial approschea do oot becowe part of the baggags of
anvirohaental sducators who venture into sohools it 15 strongly
recommended that the 3coial Literacy material ba studied amd that
tha three books by Steve Van Maire {*"Climatizing"™,
"joclimatization® and YSunship farth®) be consulted, (They are
availabla From tba Viotorimn Gould Luague Assoaiation.) Anciher
jmportant appeoach which 13 also 1ocally aveileble ip "Nindows -
A Quide %o Sharing the Earth® duvelopsd by Liz Lowrie wbilst
working for the Perth City Council. (This is availebls for
parvsal fros Lir Lowrie et the Centre far Continuing Education,
the Auatralian Metional University, Canberrs.)

TAFEs

It ig recommended tbat TAFEs (Collegen of Technical and
Furthsr Educations} nok be overlooksed through too great a
precooupation with schools, Wany of the students at TAFEM wil) be
working at present or in the pesr future in ipdustrial or
competoSal erems whers environmental problems (auch ss
cocupational health and safety) will be mn importast pert of
thelr lives. They wre thua potential activiste who could address
auch iasues as a part of their daily exiatence, Furthersore, 08%
TAFEs bave s commitaent %o comsunity education end renscnable
reapurces Lo pursue thia. Because cammunity sction apd sducation
i» ona of the mmjor planks of thie education policy, the TAFES
and the trade unions ara probably the best imstitutional aress in
whioh to find sxisting rescurces which can be tapped.
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There Bere a8t lessi two ways in which this strategy could be
promotad. First, educations]l resources could be offered to
existing community groups engaged in a particular caampaign. Thia
vould include educstional mataripls, offers to genduct
educational activities, offers to run training workshops, and
direct involvament in the canpaighs by anvironmental eduaalora
then»elves,

The challengs for envirommsental educators is to snaurs thet
dinlogus approadches are adopted in campaigna whieh wra usyally
based on *informetion disssnipation®, "sbifting public opinfion®
and othar non-dislogus principles. Exvironmental educators
would therefore need to:

a) resist ao-option into *public opinicn®
approaches such ae giving public lectures and producing large
slabs of information;

b) promote the adoption of dialogue spproaches
within thees community groups by running workahops on
apprapriate techniques and conatantly offering suggestionsz
about nlternalive wathods when campeign atrategy 1s baing
discussed by the group.

The =mecomd way in which environmental educators oould
support community groups (3 to run aotivist training sorkahops,
Rather than linkiog in with any particular campaign,
environsental sducators could atiespt to work with a range of
ectivists involved in different campeigns end bring them together
in oourses and workahopu. Here they cculd be of farsd the
oppertunity to:

4 share a range of campaign skills;

" dimouss mutusl prodlems and successes and thereby
learn from each other's experiences:

# ba introduced to dialogue techniques for
promating oritical oonsciousness and action.

This idea has Dean 2cat fully developed by Ruasell FPisher and the
reader {5 referred to Appendix 7 for more details.

Yo make each of these suggestions wmore aonerete the
following 1llustreticna are offarsd,

1) Linking in With Existing Campaigna

Duricg dpril 1985, the Environment Centre re-sstablished its
Bduoation Colleotive., Aa part of their discusaions about
possible projects, the Collectlive canvassed the following options
which illuatrate diflerent ways in whioh 1inking in with existing
groups might LakKe place;

1) Linking in with Animal Liberation in its
cxppaign against Parkwood Egge. Anizal Liberatian {=s
considering legal action ns part of its campaign and the
Eduoation Collewative envipgaged a possible supportive rols at
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the level of publia education, Tnia could involve mobllising
school atudenta sround the isaus of inteneive animml farning
and promoting reaesrch by school atudanta into the
availubility of free range wggs 1in their auburbs. The alm
would be to get atudents actlye in lobbyiag their families to
gonaube ree rangs egge and in lobbying local ahop keepers to
atock such eggs,

2) Linking in with a recycling cempaigh Lo propots
"at-gouroe” recyvling in the gommsunity. A number of groups
{including representatives from the sustralian Consarvation
Foundution, Joblesa Aotion, the Envircnmant Centre, the
Conssrvation Council and Rupart Public Intareal Movement)
hare 1inked up in an attempt tq promote at-asource recycling
a8 a means of creating samploymant and ms & BOre scologioally
sound method of waste dizposal. This cewpaign faces the
{nitia)l taak of preveoting a likely government Jeciaion to
move toward larger gollection bins (which would unkermihe the
feasibility of recyeling). The Bducation Collectiva could
pPlay an important role in working with trade unions ta
highlight the benefits of incraazed smploymant opportunitias
through recyaling.

1) Linking in with an Auptralian Conaervation
Foundation group who ars working on Junk mail. When the junk
gail proposal vas originally rajaed 1t was conaidered a very
useful preject because 1t 1llustrated im microcosa the laaune
of snvirormentsl destruction and slternstive saployaent
strategies which hyve been sajor parts of many <¢pvironmental
campaigns (e.g. forsatry and the Franklic Dam). Suoh »
pruject would address specifically the lasues of advertising,
consumeriss, wastage, and foreatry and it would do it in s
wvay that was lmmedietely relaevant to school atudents since
they often surn incave delivaring such mail and sre alac
congumers of its products.
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Finally, linking in wNith existing community groups 11 also
the post if{kely area in which the theatirs saspwscte aof
enviromesntal wducation {mentioned io Chapter Two) could be
pursued. For this reason, it i3 strongly recommended that the
Enviropment Contre establish atronger links with the community
arta groups based st Gormen Houae and with other similar groupa
in Canberrs.

2) Training Aotiviata

It waz mentioned Ln an earlier chepter that an activist
treining component was part of the CARE project in Northern
Irelend. TYha pecple working i{n the CARE project did not start
from agpratob but modelled their workshopa oo tho example provided
by Highlander Folk Schoel in Lbe United States. It ia worth
briefly looking at this exumple before examining the CARE
worxshopa.

Highlander Polk Sabool

Beginning in Tennessee in the 1930», a number of progressive
aducatora sst sbout founding & sahool whioch would serve the needa
of its local community by oflering resideptjal adult education
programmes for potentisl political aotivists. In the 19303, this
meant working with unions sctivizts in oeder to build a better
future for a working oleaa caught 1o the poverty of Lhe Qresat
Depreasion. In the 19508 the school embraced the civil rights
strugale and worked with blaak activists., By the 1960= this has
broadened to inolude involvexent with the struggles of Mexican~
Americans, Puerto Nioans and Nutivs Ammrigana. 411 through this
time, the achool acontinued to farge close links with its
{immediatas combunity and serve &2 § wasna by which the poor
communities of Appalachia could Tight for sccial justice. (1)

Righlander operated with the seme axiom which underlies
dialogue education: "learn from Lthe psopla azd start sducation
froh where they are®, Itz nim wvas Tto educate people away frowm
the dead snd of individunlisa iotc the fraedom thetl grows from
co-operation and collsctive sclutions to problems.® (2]

It3 main approach wes to provide inforsation and training to
activiats by offering abortetars residantial workshops as well aa
rasearch support,

Highlander adopted radical political poaitions and
explioitly propogatad a vision of tbe kind of humans scclaty they
swere working towards. It lived thiz out in its dailly activities
and AL pursused methods whioh were atrongly democratic and
jnvolved considerable joint decisico making detween staff amd
studenta, Botd of these featurss led to Highlander devaloping an
explicitly anti-acadealc biss,
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The Raflection on Community Aotlon Yorkshops

¥ith Highlender in mind, tbe CARE project set up a series of
workahopa snd conferences for activists angaged in compunity work
in Northerp Irelend. [3] These were divided inlo two main areas:

1., Lssueas workshops: where trade unioniats, political
sotivists, wotiviats in the mrese of human rights, poverty,
one-parent Tamiliea, housiog, wemants isaues, all came
together to reflent on the broad themes of community action,
especinlly the 1links batween idess and actions.

3. Problem workshopa: these were focupsad on the
practical grobless of specific gommunity organisationa and
explored tdeir internal problems and thelr structures and
rcles.

Both wWorkshops were se¢e£n ai a Néahs whereby aotiviats could
angags in group problem-sharing and thereby foater co-operation
and epsourage the growth of scclel mnovemenls.

Tbe workabops sought to atrike brosd themes which pointed to
the extarnal forces responsible for the problems facing those
1nvolyed and the insvitadility of politionl and sconomic
conflict in the asmrch For aclutions 1o those problens. [4]

CARE nl3o conducted a seriea of Community Bducation Forum
Wepkend workshope during 1976 and 1979 whare sctivists engaged in
the following tashs:

1) reflection upcn currant work and concarnd, aharing of
experiences, and discuesalon of dizagreementy;

2) the acquisition of technioml skilla and informstion
(apecifically, video, newapaper layout, and interviewing
techniques);

3) analyais and diacusaion of wider, long-tera issves, [5]

The CARE workshopa attemptsd to myold Highlander's mnti-
scedewic bisa because the co-prdipatorz were aware of the need
for m coberant and rigorous philosophy to undarliis thair
approach. Tom Lovett, for sxample, wes yery sware thet
perticipatica in community sativism by itaslf 1a 2ol neceasarily
a radicalising experience. American studies hed sbown that
it wna posaible to ve involvad in fighting baaic sooinl and
evonomic injustices and yet to atill personelly maintein a set of
traditional conasevative values, [6] Thia situstion ocmn e
contrasted with labour movement motiviem 1o Grest Britain where
community activistsy could drav upon B long tredition and & more
coherant world view which mede it guch more likely that thelr
efforts toward "accial ohange® amd "parsonsl change® would move
forumrd togmther.

The Britiab hiatorian Erio Hobabawm draws two distinctions
which ars relevant hers:

1) Pre-political thought: Thia is less coherent and bes
1ittle concaption of long rangs goala OF progranues. It
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reapands 40 & fregmented faahion to immediate grisvances and
of'ten sers little relaticonship betweean the concrete prodblea
at hand and the larger aocial aystea.

2} Peliticel copaciousness: This invelves "a coherent
viowpeint providing an interpretative framework for Lha
understanding of relations batween mociety, gulture and
politicel soonomy*. [T}

The CARE workshops attempted to work towsrd this second kimd
of thinking but only achieved limited gains:

Such sunceaaa wars limited howsver by tha very naturs of the
contredictjona disoussed above i.e. open debate on the hidden
political and social viawpoinis of the perticipants would
have threatened the existence of the group, but the very lack
of brondly agreed social and political viewpoints maant that
it was extremwly difficult for the group to puraue a acherent
and dynamic oommunity aotlon strategy. The participanis in
these workshepa confluned themselves to identifying the
partiscular locel issuea and problesa they ahould tackle amd
in what order of priority. Houwever, they were reluctant to
diaouss quastions of broad atratagy and the relstionahipe
between the latter and their structure, organisatiaon and
role. (B8]

In » way, Hobedawsi's contraat {s spplicable to the
environaent movement in Australia in genersl. By its very nmature
it i5 e locne politicsl coalition develd of a ochwrent viewpoint,
This is pecessary in terms of the autoncay of the different
groupa whigh forme the mavironsent moveamant yet pollitically it
does méan the absente of g gystematic, long tere political
strategy.

II' Lhe Environaent Centra doea take on the teak of ruaning
activist workshopa these kinds of issues need Lo be serjoualy
oonfronted, Any sotiviat workshops which the Environzent Centre
crganises must not aonly be set up along dialogue lines, but they
muat deavaelop a struckture whioh facilitetes the smergence of
coherent viewpoints and long term political strategies. The
conaeptual approach to envircrmsntal svereness shouvld dbe part or
this process. This occuld bs supplepented by familiarity with
scoe of the newly emarging loce] litersiure on long ters strategy
for social changes [for example, Friends of the Barth's Strategy
Agrinat Wuclear Power, (Canbarrm, 1984) upd Brian Martin's
Uprooting War, (Freedom Press, 1988)]).

Devsloping sn Qutreach Frogramme

Dimcusaion of thia strategy 1s included hers bedsuse it will
invarisbly iovolve networking et some stage in its development,

In meny ways an oculresch prograams ix the most embitiousa
approach and the ony moat likely %o mewt with frustrations. It
offers the edvantage that dialogue principles can bde incorporated
into the projeat right from itz invepticon rather thep deing
fought for within an existing fremework, Rowever, it runs the
risk of rot being able to fully sobilise wotion mnd thereby
feiling in its key objective of education for action,
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For much B programke to be most successful, the leasons of
CARE ip Morthern Ireland should be taken dericusly, The key
{naight 1s that exiating organiastions should be involved 1R any
educationsl work right from its incaption s¢ that Lhey have 2
coqmitiment to the project and tneir resources mand activities can
auntasn any activiss which the sdugntional work prowatesd.

A good pzample of how this pight wark in Canberra w3is
discussed in one of the propoasls before the Bducatior
Collective. The lden of working oh the 1azua of urban planning
in the Tuggerancng Valley was suggested, This ared uss chesan
beosuse it suffers the worst provision of public faoilities of
ary of the newly developing Canberra restidential ®satellites®,
The progranmpe enviaaged investigeting how the residents in
TUgReranong aw their community needs and what changes in urban
plunning they wished to 4ee develop. At thia stags firding what
existing community grovps existed (for example, residenta!
groupa) would be essantisl and gainlng accesa to schools would
alsc be very useful. MNetworking with Radio 2XX and Photo ACCeIS
vould also be necasaary mince they gould pley an isporteat role
in the educational task of creating material to facilitate
critioal rafisotion. Far exezple, vaing the CARE project &s 8
model, interviews made by residents of Tusgeranong about thair
coamunity oculd be broadcsst over 213 and liztened to DY Jearning
cireles set up by cosmurdiy groups in Tuggeranong. Thess
learning cirales could mlsd pake uss of vizup) peterials slec
created by rezidents uith the asaistenae of Photo dotedn,

Compmorwealth Video-Acoasa Cantred

These wers a Labor Governmeri ipitislive of the ¢arly
ninetean seventies whioh aaw & pumber of resource centrep zef, LD
in the poorer suburbs of the larger cities. [9] They contained video
squipsent and reacurce people and were intended to be used by the
1ocal comgunity ea & means of poll tical expression. They provice
& ugeful exsmple of extending the CARE concept of using rac¢io and
they also mirror tde photcmontaje mpprowch of promoting mudjio~
viasual expressicn by local people.

A gaod sxumple of the posasibilities in this ares is
11iustrated by whaet happeoed at ¥ewport in Yioloris, The Shell
Petroleum Company had been badly peolluting the waterways of this
area for meny years without any affective aoLion taing taksn DY
locsl governmant, The residents were angry at tbe health risks
thetr children suffered in being expossed to this pollution 30
they made m video which graphically bighlighted the severity and
extent of the problem, Whan taken slong to & Jocel council
peeting the videc provided powerful anpunition For their case &nd
long-overdue sotion was fipally teken.
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The Environsent Centre aAlready funotiona as a rescuprce
centre for the Canbepra comminity dut in ordsr tc expand our
acnception of whet » comsunity leerning centre might look like,
it 1s worth axemining s ¥ictorian case atudy, the Funaweding
Korth Neighbourhood Centra,

Wunawading Worth Teighbourhood Centre

In the mid-zevanties, g lsarning centre wae satablished in
Funawading Worth, a aubupd of Helbourne, to reapond to the nenda
of membera of the communily seeking further educetion. The idea
initivlly sprang from 4 aseriss of Holiday Happenings held between
1973 and 1975 which {nvolved bundreds of people. These wsre
eurnival-like aelsbrations with variousa themss: a gypay village,
a trip to the woon, a dragon festival. The local ocommunity
" became involved in asledrating 11fe using *magic, philoaophy,
poetiry, dance, musia, 3Ong, numbars, paint, atructures, alay,
wnimel friends,® [1)

from these community Faativels, the neighbourteod cantre
took abape. Locating itself in an old building called The House,
the Nurawading North Neighbourkcod Centre (NNKC) pProcseded to
offer a range of altarnstive educational programmes. Its ma jop
conetitutionsl sims wars:

1) Te provide mn Opportunily for pevple to come together
wnd through their fnvolveasnt with others to fhcrease their
44lf-awarensas and aohcern for other peopla,

2) Yo foster in people & sanse of belonging to ¢ caring
community in which megbars accept and mpport each other,
Repewfully this will QarTy ovear into their families and into
the wider comsunity.

3) To provide en opportunity for people with perscpal
and fwmily problems to meet wvith otders in ¢ natursl sonial
setting.

4) To inatitute activities with sufficient structure to
onable people taking part 12 thea to fesl »ecure, while at
the same time keeping the organisation end program flexible
Bnough 1o allow thosze 1avolved Lo de¥nlop their own
iaitiatives and to mest needs thet arise,

The activitiess of ths WKNC can bs pursued by looking at any
of their pudlicaticns. The besl ovarall view is contained in a
book =lwply called *Runaweding Nortk Neighbourhood Centre*. Scme
of the creative writing of' a group of women who met at the Centre
can be found {n "And Wow It Flowa - Release of Loarning® (August
1979).  An acoount of the astory of the House apd its development
13 traced in *The Boune® (August 1975). Some of the sooial
Justice metlvities of the Centrs are sovered {n "Work, Juatice &
Community* (Septezber 1980) and ita a9tivitiee with vnamployed
youth 1a the local dommunity is porteayed {n "The Skopback Story¥
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Dinlogue principles provided sn underlying philosephy for
the activitiers of the NNRC. 43z onre of the educatora pummed up:

Beginning with the people themselvea, their language,
probleaes and culture and at the same Lime enabdbling them ia
gain awareness of thelr capacity to shepe thelr environmsnt. [2)

Par leerning to procesd along these 1ines it {a crucial that
rfostering self-worth and self-confidance be pluced high oK the
agenda. A= the foreword to one of the NMNC publicsetions
stresaed: "s sywpathetlc envirorment and appropriete leerning
procensas O8n unlook orestive powera and give the conridspos for
creative expression.” [3]

In the case of KNNC, the creation of such an envirornment
rallad not only on appropriste facilities snd ekilled pacple but
alac on & high degree of mutusl respect and aupport amongst
learnera. Por zxazpls, the book of women's writings ("And Now it’
Flows™) "ashow what can bappen whedh a Eroup of people come
togethear with a commitpent to trying out new ideas, te sharing
their learning needs and skills, end to being e sympsthetic s d
apraitive mudienca for sach other.® (4]

As well »2 working with the powerleas, FRNC also turned ils
eritical eye upon the powerful. Throughout ita history, NNNHC hed
fuced constant battles with bureaucracles to secura adeguete
fupding for its pctivitiea, In the course of these airugglen,
the workers at The House developed a parapeclive wvhich cloaely
pirrared tbhe point made sarlisr by the Grupo Bducaciop de Fopnlar
about privileged mlitea. Whilst at firat glange, powerful
buresucrats seem for removed from the oategory of oppradsed, in
an ipportant panas they atand in need of sducation., Naaely,
learning to givs up power. &n Evaluntion Repart on MWXNC
commented on how its Reflective Call Group (ths cors paople)
directly yet sensitively confronted thia iasue of powar!:

{in seeking to right the wrong they find that they have to
help ‘ounars of powwr' to give back power to the 'little
pecple', to devolve power frem the centre back to the grase
roota., This im done with a asnae of respadct far the dignity
of the peraon who ocoupies that position of pawer. [S1
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Thia Evaluation ala¢ noted that MMHC bad evolved into a
learning oentre which interacted with the copounity in at leaat
three joportant weys:

1) & geographic neighbourhopd for which HNKC 13 a
reIgurcH;

2) ¢ cosmunity of laarning that bas besh developed
thirough the sctivilies of The House, Childcare and Shopback;
3) the community aof intearast canaisting of public
saprvanta 4n the henlth, education and welfare sectors that

the Reflective Cell Group peeks to angage in & learning
process. [6]

The sutcess of thesde Interactiona epergea clearly in the
Evalustion's finel svsmning up:

The results of & learning appreach which truly values the
experiences and insighta of esch group aember, which deeka to
devalop both self esteem and ths abllity to see the wotld
around slong vith cne's part within 4t, and which seeks to
develop particuler knowledge and skills, are striking.

Peaple are mmpowered Lo Lake control of their own lsarning
and onge they find this {s authentic, not juat erotber trick
by Acme sducationsl expart, they murge Forwsrd Lhrough selfl
learning and develcpment, (7)

Poaaible Changes for the Environment Cantre

The axample of HNKC should not be taken oo litaerally. In bany
resrects its ac¢tirvities are already undertaken by other
organisations, for sxample CY¥SS projects like ihe Foundry.

Clearly, the Envircneent Ceptre ghoulc not attempt to embrace too
great a divarsity of aotivities nor duplicete activitiea
undertaken slsewhere. This still Jeavez the question of how to
narrow down the renge of poasible activities.

Tha criteria for sslectior ahouléd be closely tivd to the
overall policy of the Cshtre: the rfocua on soclal justice and
ecological austainability. Further narrowing could be bamed on
the idea that s learning centre should service the reeds of
environmantal activists and als»o people in the sommunity whoss
peeds for environmantal education sre not currently being met,

If the Environaent Centre did undertske the role or offering
caurses and workshops, then cerlsin developmerts would be
nacessary. Adequate space would be essential end @ lerger range
of auvdic-visval resources (both hardweres and softwara} would slag
be necessary. Funding for co-ordinators would be peeded, The
1ibrary would elac nesd toc develop in certsin new directions.
Bech of these ilssues needs further alaborition.

The Enviromeent Centrea bas been lobbylng for 3 considerable
tima for u pew building te houss the Centrs. Any design work
undertaken in this lobbying sbould tske inte account the extra
space neaded for running workshopa, ThRis also geans giving
careful attenticn to the kind of space allocated {for example,
vhite boards or walls for butcher's paper; aoeller srees for
groups to work in; & large area for plenary Sea=ions; amd So on).
In tha abaance of a new building, the sain {mprovameniz needsd to
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the current bullding are adequate hesting io winter, smaller
sreas for groups ta work ia and oore wall spade for dutchar's
peper and brainstorfis etc.

The Commonweelth Video—Access Centres and the axasples from
CARE in Northarn Iraland highlight how isportant non-print asdis
{s for educational worK in the community. Already the
Ervironment Cantre ism Iinvolyed with radic prograxmes on 2XX shd
tapes of theasa programses, o3 well ea collaboration with FPhoto
Access, vould Tora the baaia for building up & subatantial audio-
visual collection. Clearly there 15 00 need for duplication of
nardwars in terma ol producing the media (cameras, recorders ete.)
but thers iz a need for acquiring the hardware necessary for
using these madis in the 1lidrary (e¢.g. alide projeoctors, videoa,
listening bootha etc.)

The co-ardinatora need nol necessarily be staff of the
cehire but covld be activiate or invited "apecinlista® whe ctould
come in to run goursea, Howaver, 1t 13 essentinl thal thia
overall atretegy of metting up courses should not degenerste inte
a diszemination of inforsation approach but be atrongly
chapnelled along dislogue linesa, and I would atrongly advise »
preliminary training course for all co-ordimators in the
nacessary aims and techniques. (See Appendix § For sn example.)
Conaideration ahould alaa be given to inviting into the courases
particular groupa of pecple who sbal'e & common exparience of
envirormantal probless and who would be likely ta mct ax &
cohezive aotivist group. This 18 prefersble to Bn open
invitation to the “public® ainca the warning about "artificial
grouping™ given by the Grupo de Eduracion Fopular (see Appendix
3) 15 vary ralsvant here.

The axiating Environment Cantre library iz vary well
atocked and m valuable rasearch resource. However, in terms of
environmental activism, further developmenta mra nscessary. At
preaent, woat oonventionsl libraries are based on u Presesrcgh
model® of knowledge and usuplly have the follouing
cberacteriatica:

1) the lsarners wlresady beve reasonable print
information akilla;

2} they may aoften be pursuing sr information
githering axercise;

3) thay may somatimes be researching an abatract
area (i.e. not aceething which 1s part of their own aoncrete
reality);

1) thay may be often pursuing un assesasble piece of
soadettia work rather than sseking knosledge for action.

On the other hand, the dislogue spproach is based on n kodel
of problem posing and for this to be effective library ressurces
neasd o be orgunised arcund the following Dasis:

1) Speoific conarets anvironeantal probleas nesd to
be identified wnd crosa indexed in B way that sakea them
socassible ta sppoific groups (#.¢. rather than just
*polluticn™ an indexing which went ¥air polluticn - inner
city areas « urbsn planning -~ publioc transport® etc.)
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2} Poasitive options and altsrnatives should bes
aolleted snd then incorporated mlongeide the materisl whioh
defines the problem. This is a ¢rucial requiressant for
avolding v pessinlse sndeaic 1o » pre-cocupation with
pegativa mapecta of problems and it 1s alac the basis for
auggezting possible actions where pecple do npt have to atart
feon acrateh, (To econtinue the axempls, it would be neceaanry
to Iind concrety {natances of publie transport campsigns in
verious cities, of inner city resident action campaighs, of
progrespive alr pollution cohtrola, shd 20 on).

1) Lista of reecurges and other msterjal necesdary
to pramote specific actions should be readily avallable (not
sizply an »ddress to write a letter of protest to, eto.)

5) The form in which library resocurces ars hele
newds Lo Da sxaminad, It should 5ot be asasumad that library
vaers have highly devejoped print-information skillsz snd mpore
éaphasia should be given to:

a) bullding up a sfgnificant sudio-visual
collection;

b} Ptransalating® exizting informstion into
forms in whioh 1t is more soosssible (particulurly, slong the
prablem~poaing model);

¢} material should be svailable In a
surriclently flexidle way thet Lakes 1pto sccount the
gonalrairta pecpls faca (a,g, childcare deoands, mshift wark,
eta,)

Finslly, it 1s iaportant to realise the extent to uhicoh =ach
of the activities outlined in Lhese chapters are inter-related,
It i5 not a question of plcking one optian from a list, Rathsr,
wé need to dee that sometding like training ac¢tivists could be;

% g strategy which takes place within achools (fer
exumple, onue students heve begun eobilising around a
particular issue);

* ascmething offered a2 a mejor courae by the
Eocvironment Ceantre oparsting as s lssrning centre;

P a xajor aclivity of the envirormental sducetors when
they work es an edugatione]l arm with cammunity groups.
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It ahould be olear by now that at the Reart of the dialogue
BPPIOach to education is the oecessity to begin all eduoationsl
¥0tivities at the POLLt where the learnsrs are &t. Thiz means
Promoting awersness of the problesatic feptures of leanara?
environeents, particulsrly in the aress of environmantal
destruction and sorial Oppressfon., To make Lhega Teatures
Problematic, Particulerly for pecple who RUght normally take theg
for granted, requires & particular Comeptual approsch, The
igmediste environsent of ths learner ahould ba located within g
widapr, atpuctural sotting and a set of ecological and social
conceptns amployed to mave beyond alspis queationing into tbe area
of conateuctive analysis. Ira Shor's expanding frames and the
Sooial Litsracy Projeot are offered ss *xamples of this kind of
conceptual approach.

The dielogue approach is ery musch a "learner-centred®
#ethod of educatfon but thia should not be allowed te devalop in
A wWay which undermines the ibportance of rigorous canceptual
development, This is Particulerly ieportant because of the streas
on aducation for mation. I noted above that both willingneas and
¢apacity are the two main requirsdenta for setion and I augpent od
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in Chapter fFour how thess might be foatered. Assuming actios
gets underway, what {s the guareantee that tha bast atrategies ere
being pursued? It is not enough Lo simply be critical of
axisting 8ooial arrangesents, to ba able o shvisage alternatives
and to feel highly motivated to engage 1n action. It i» aldo
neqezanry Lo develop feaslible alternativesl Feor this to cceur it
1a necessary thak everyons develop n "soientific¢ underaltanding®
(io the positive mense of the word [t]) of why things are the way
they ure and wbat undsrlying sechanizns are at work. For
¢xample, in coafronting pollutian it ia net snough to keep
dealing with Lhe aymptioma by having olean-up campaizns, It i3
crugie] to Intervene at the level of cesuses, (o work gut both the
chenicnl sochanians and the social arrangemants which produce bhe
toxi¢ symptoms.

Critical conaciocusness 15 a Key step 1n challenging existing
aoisl arrangementa but it 12 only s firet atep. It mual be
supplemwented by scientific understanding 30 that the alternstives
being darvslopad and progoted do not aimply raproduce ancLhsr zat
of soc¢lel and ecalogical problems, Far example, sof't snergy
propoasls must e3ploy a Knowledgs of physical sciencs,
engineering ard sound ecological principles and not simply be
part of & gut-resction agsirst mainstrasm hard energy sratems.

JL i3 Cfor thisa resson thet t(he epphapiz oh carndeptual
development promoted in Chapter YThree dves ntt run coutitar to the
learner-centred strass of the dialogue epproach. There i» slways
the danger that an emphasis on systemetio concevtual developeent
can degensrute into teschsr-centred lescturing snd this
possibility oust be consteptly monitored., Bowever, overrescting
agairst thie dangar by denring the pigoificmnoe aof ¢onoeptum]
fevelopment makes ik likely tbat s]liernetive proposals for action
atay anocbored in the resles of Utopla, their long term
feg=ibility undermined by an uswijlingness to scisntificglly
think through the real neture of axisting problems.
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Chapter %

(1] Vestern acienca haz been rightly altacked in recent yesrs
for 1ts role in the domination of nature end 115 strong links
With militerize ard social oppreasjon, At the dame tims our
undaratanding of how sooial and political valuaa intpude inte
every facet of asofentific resesroh has lead to considerable
scepticiam towards the clalss of acientists thal their enterprise
producea cbiective knowledge. Wavertheless, in recant yesrs s
philosophical poaition kpown as "realizm® has mede considerable
progress in recognizing these issues yeot stjll msintaining that =
"realist" poiepLific appromch to aocial 1ife ia extregely
leportant if we sre to vnderatand how socisty works and how we
might move toward & more just and humane future. It ias ipn this
sense of the word that T uase "science™ in the text and this
sbould not he sean a» any kind of wndorsement of Ppositivism®
(which ie at the heart of wertsern soience's technocratic
atructure). For more details of the "realist™ poaition nee:
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