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PART A

Educational Philosophy
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PREFACE

This handbook bagan life wa an Eduoation Policy for the
Canbarra and South Bast Region Environment Centre. It daveloped
at the same time that an education collactive was re-eatablizhed
®t tha Centre and oonsiderable input inte the policy was provided
by the mmetings of that colledative, The policy also incerporatad
L resesrch compensnt whiech drew upon some of tha literature
dealing with community educwtion and continuing educmtion.

In its final form thiz policy L5 much more than just 3 set
of recommendations. It is intended Lo aerve as 1 resourde
hardbock end I hope that it wil) be uaed as a tool by
environmsental edugators (and other community edugetors) which
allows thea discretion to pursue their own interests btut which
offara gonstructlive guldelinea, speciflc suggestions, concrste
models, and actual techniques. Theze are not offered in any
randoea fashion but are syatematically integrated 1nto & cobereant
educationsl approach which atressas that education ia concerned
with action far prograszaive »00ial ¢hange.

For this Kind of education to be effective, a particular
philosophy of education and met of practices must underiie the
ackivitiss undertaken. For thia res3on, Pert A of thia hapdbook
is a oareful elaboration of whaet 13 called the "dialogue™
spproach to education. Perct B contuins tha maln reocamendations
for educational activities which the Bnvironment Centre could
SNEALS 1n. Thezw are devaloped on the bania of the principlaea
cutlined {n Part 4, Both of thase »eotiona drew on concrete
axpgples from within Australis &nd oversesas aa s wvay of
illustrating the fssues under discussion. Finmally, Pert € 15 a
set of Appendices whioch mre spesnt o complement the first two
parta. Thege appendices contain greater detail about sowe of the
issuen diacussed &5 well aas stwmo material devetoped by the
education opllective which sbould be preserved for future
referanca,

Inn Wataon,

Eduoation Pelioy Officar,
April ~ June, 1985.



CHAPTER 1: INTRODUCTIQOR

Io April 1974 a oilitery Soup ended (orty years of fascist
rule in Fortugal. During the popular revolurticn which followed
the coup a large ranga of graas-roots organisstions sprang up
acro3s the countryside. Indusbtrisl, agricultursel ana corsumer
co-aperatives werda established, as wers neighdourhood committews,
tenants’ pesocietions, village asseablies, and so on. A large
nusber of thase ¢organisations tock on an educational roie snd
apny of their activitiea were taken oh the initiative cf the
workers themaelvss. For sxample, obe group of railway workers
ictervieved thelr fellow workers with the ides of producing @
history of the railuays, ao seen through the sys=s of the workers,
Elsewhsrs, & group of aulpbhur minersa, smployees of a
avltinational, bsgan to lesrn forwign languages so that they
¢could correspond with aimilar workers in otheér coubtries aboutl
the sale and export of sulphur, They saw this a3 a way cf
monitLoring thelr employer's market atrategies,

Tha Diviaion of Continuing Education which was sat up to
propote adult literscy saw its task as building upon these
popular, locel initietives. As Alberto Melc put it:

Our objsotive was Lo follow 3ll these popular
grovps a3 clozely as possible ... 3o that we Qouid
help conaretely wheén a group discoversd, and was
geeking to setisefy, its owt educational and
Cultural needa, Cur role w2s pot to tell them that
they were jlljterates and that it was necestsary to
learn to read and write. Rathar, cur role was to
support from the outset the work of organitation
and, next, to bring imn taohnical 8id wher the
probles of illiteracy or other problems of an
educetionsl naturs were an evident obatacle to
development of certain aotivities, (1)

The 1574 revalution not only affected the Portuguese
mainland. It alsc hid major repercussions in Africe where the
lideration struggles againat the Portuguese colonim) smpire drey
t0 & successfui close and the tasks of naticnal reccastruction
faced the nex nations of Angola, Morambique snd Guikea=Bissau.

In the case of Guires-Bissau, a amail nation on the roast of Wegt
Africa, oonfronting a 90% illiterscy rate wes & major chaklenge,
Pauio Freire snd a team from the Institute for Cuitural Action in
Qenevy visited Cuinee-Biasau several tipes during 1975 and 1976,
They contimied to apply the principles of *liberation education®
which Lhey hmd unad 30 ouoceasfully in Latirn imerice, [2)

Freire's appromch waa to l1ink the learning of the technjcal
9kill of literacy to @ broader praceass of political educstion.
His team 414 this by first investigating oarafully the aituation
and gttitudes of the local pecple. Thia provided the literascy
toem wilh msterial from which to build up a baaic voeabulary of
key words, called "generative themes”®. Thase were used &3 the
basis ror critical discusajon of 30¢ial lssues and Bisc as the
bhonetie basis For constructing new words. The learners would
BeeL in “culture circles® whera thay engaged in a proceas af
eritical dialogue which woved from discussion of tha immediate
d3peats of their delly lives to the wider moeial and politioal



context which wes responsible for the accial preblems Lhey faced,
Lhings like poverty, poor housing and hemlth, exploitative work,
and 2¢ on. For example, in Guinea-Bissau Freire's team began
with the theme of rice production and by developing e series of
expanding contexta, thay located this aspect of goily life withkin
the geography of the gauniry, then within the context of world
geography end then withlr the internstional rice trade acd
problams in the world economy. Finally, the people began to
dis0us8 the role of rice ¢ultivation for nations)l reconstrucltlon
ond the links between rice and health and heslth and work. Al
the while this process of political conacicusness relsing was
underway, the learnerz wers slac scquiring the skills of
litersoy, ths abillity to recosbipe key phonetle ayllebles into
mcra and more warda. {(See Appendix | far a detailed example of
now thase culture ¢ircles worked.)

1 have chcsen these two exanpled of lsarning and lileration
53 a convehient way to introduce some {mportant observatiors
aboul the practice of educaticn. HoaL people #hO have baern
through cohventions) schooling aystexs have memorles of learning
experiences which, despite some divarsity, probably bad certalr
copmon threada, The knowledge learnt in schools wap often
“panderic® wlth no apperent connecticn to the problems of dally
life. The procesa of learning aften invelved ebsorbing large
alabs of materisl vhich was seant to be raproduced Lr wamays or
exams. The process of learhing was then regarded ¢3 coamplete.
Any other practical ocutcomes ware incindenta}. PRather than 2
link between education and setion, the scheool's agenda was
Invariably about the link betwesn educalion and 1ods or sducalion
and Further educstion,

By contrast, these two examples point toward a different
conception of edusation, one which abould form the correrstene of
tha Education Policy adopted by the Environment Centre. Kot only
ahould education be axplicitly mbout acciml change, but It alsc
needs to be committed to liberation in the way it goes about it=
tpakn, Thisa oaans at least thrae things:

1) A sound base upen which to build ¢ liderating
education 1% community activism. Edvcation should be gart of
the political process whareby pacple §fnvolved in promoting
demporatic and progressive social change develcp greater
understanding of thair scolety in order te carry out their
tasks more effectively,

2) To extend their understamding in this way, people
should expsrience the kKnowledge they ancountdr &4 relevant anc
peraconally meaningful. Furthermore, they should engage in
}sarning situations which empower tham by fostering their
salf-ocaonfidence and independence.

3} For education to translate into effective action, it
puat be apacific to partioular problesa snd be conosptually
rigorous. & genersl process of "eonsciousness raising”™ by
itaelf iy inmdequata.

In general teras these three ideas can de Jdevelcped as the
basis lor meny kinds of community aducation 7 wotivisa. Thare ia
8 lerge literature concerned with this srea ard I bave drawn
agvers] axamples from it as a way of flluatrasling these



principies in the remesinder of thls policy document. Howervepr,
begause this pollicy 18 specilfio Lo envirormental edugation, §t i»
also necessary to ask what is distinctive about that. The baat
place to start with that issue i3 to 1ock a4t what the Environment
Cantre sees a5 1ita main political teaka.

The Broad Political Stance of the Envirommant Centrse

On the beaais of the Search Conference [3] und detailed
dimcuazlon with persons cloasly involved uwith the Environsent
Cantre, the following set of aibs can be regarded as part of the
overall politionl aima of the Contre:

1) The promociipn of environmental awareresd a3 an
loportant step towards the development of scological
austainabillity al tuwd lavela:

a) parsonal life styles:
b) wider social developments which affect the
natural, rural and urban envirormants.

2} A commitmept toward social justice, also at tuc
levela:

a) the developwent of personal politics which
refleat dezocratia, participatory and co-cpsrative decision
making;

b) a fundementsl redistridution of wealth and power
within this society for the benefit of those ¢urrently
aurfering oppraasion,

3) A preparedness Lo intervene in many Jifferent faceta
of social life. This ia necessary (o replace or remove thoss
atruotures whioh deny accinl justioe and undermine acologleal
susteinability. Such intervention may elso be necegeary to
aupport positive sotivities already underway and which pay be
under-reacurceed or undar attack.

The last twe strands of this are met within the general
principles of camaunity sducation ocutlined adove. 4 comaitment
1o ilberating edmoation clearly weana that social justiocs end
political interventfon are at the heart of eny educatlonal
aotivities. However, the firat strand still needs to be more
olaarly delined.

¥hat does It mean to say stesone 15 environmentelly
educated? Sometimes the word enviromsent is used so 1oosely that
aducetion about any sspect of n parson'as aurroundings Counts ms
envirommental awareness. At other times a very narrow biological
definition {a swployed and nature cohaervation bacomes the
central issue, In Chapter Three I addresa this {ssue at lengtd
whard I disouss whal should be the cooteant of an environmental
educational progranse.

Before locking at content however, the basic principles of
the process of libersting saduvcation suast be lookad wt. The best
way to introduce these principles is by way of illustration so in
the next cheapter I drav on » numbar cof {zmportasnt case studies.
These came from overseas and loval examples of comsunity
education projects and they are particularly udeful for
i{llustrating both the poasibilitfes and the limitetions of
different atyles of libsrating education.



CHAPTER 2: EDUCATION AS PIALOGUE

In thia ohepter I look at the lamue of sducational processss
and develop an important distinotion between dialogue snd
dissemination. Dislogue a3 & form of education is inherently
democratisc and participatory because it bas the following
featuras:

1) Both partiaa ares wative in the leatnling proosasa.

2} Mbat happens must be pegatiated and mutumlly
satisfaotory to both parties,

3) The situstion of the learmsr muat be the aterting
point for education and the ewducator sust be prepared to be
an investigator., Witkout this, there ia a constsab danger of
eatmbtlishing sonoiogue, tot two-way dielogue.

Freire's culture circles had thase characteriatics which
contrast strongly with the educstional style found in schools mnd

in the wedia. Hure dissesminaticn of Information reigus. Its
main ¢haracteristios ars:

1) It i often santrad on the sourcs of knowledge and
takea no account of who the learner iz nor whet her/his
specifio situntien is. Examplea of this are madin broadosets
addroaped to u general hypothetical audience “"aut there" and
aohool taachera with "ready sade” leazsons which ere offered
to any ¢laaa in sny sobeool.

2) 1t is often a mocologue and there 1s little acope far
any two-way traffic in communicetion.

9) The sdusator rarely seea bher/his role ua that of
investigator who needs to learn oor 1is the exiating fuad of

knowledge held by the learnsr fully agoreclated. Indesd, quite
often the learner is regarded as virtually an “ewpty vessel™ lo
bs rilled.
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Thie contrast wil) feature prominently in thia Educatiom
Policy bacmruse I believs that only a dialogue agproach to
adugation can Fully reflect the political sima of the Envirormant
Ceéntre. Its participatory, demcorali¢ nature LS 003t aulted to
prowmotion of social justice, empowerment and inlsrvention. Thia
does not rule out »2tivities which include provision of new
information to lesners by peaple who may be *experi® ib
particular areas. It i3 only Af thls falls into the

disseomination mode of education that it i in danger of losing
its democratis basis,

Scandinavian Study Circles

Study circles are @ traditional fore of group learning where
lpanara raly on each sther'’s axperience and axpertisa as the mair
source of thelr educstion. This may be supplemented by visiting
®exparta® but no formal teashar / learner ssparaticn ia
officially established.

A8 long agoe a3 1902, Oscar Olsson eladorated the 1dwa of a
Patudy oircle* which had the following femturaa:

* Poople atudled in amal) groupa, oftar nl bhame.

| There was very little study materieli to de had.

P Thers weare no teaadhers, and Leachars were not in fact
consideread a necessary prerequiaite of study., The leader of
Lht 2roup was an organiser snd adainiattreter more then
anything else, and possesged no formal qualifigaticns,

" Papople supplemented thelr group atudfiem Dy mttending
lectures or meetinge.

® firole wombors had no previous formal qualificetiona,
but they had a good derl pf practical experiance.

¢ They leanrnt to discums, argue, shaw consideration for
othars, scocapt defsat and sbare respeonsibility.

% They axperlenced a sanse of comaunity end identity.

% The knowledge they acquirad could be directly related
to their everyday lives and practicsl work.

% Studies began at the existing level of urderstanding
©f the members &nd were gulded by Lhelr nasda, (1]

In practice, study ciroles oftan departed Irom this model
and it ia worth noting the main devistiona, since participatory
and demooratic lesrning situationa are not maintained
automatiocally but have to be worked st, Anticipeting wkat can go
wrong ia tharefare orucial. &n investigation by Jan Bystrea in
Swedan 1in 1973-T [2] found the following things could hagpen:

1. They can develop into a "school ¢lasa®, witk
recipient pupils and an instructing tescher. (This waz thae
w0=l comnon probles.)

2. They can devalap into a "coffee party®, with emphasis
on the oasaraderie of the circle and dizoussions which have
nothing to do with the studies of Lhe membars.

3. They can develop into a "therapeutical group®, in
whiah sotivities contantrate upan indiridual mental or sacial
problems, and are likely Lo atifls the studies cf the
»eebers,



Ope response to these developments la to zee thea &3 stagea
which many groups are llkely to pass through. Toey are really
only a problém if a group becomes atalled at one of these pleces
end continuelly Falls to fullill ita sducational functions or
establish a participatory atructure. (3]

Union Study Ciroles in Avatralis

Inapired by the model of Swadiah study girclea which involve
about 10§ of the population every ysar, the Metal Worksrs Union
in Victoris estatlished a asaries of Union Study Circlea during
1983, [3] Eventually ten groups formed with aver 10 pecple and
they met regularly 1n pecple's Dompa. Each was convened
initially by a metal worker sotivist but the long tere sle uwaa to
sstablish centres of self-learning wheres uae of tutors would bs
minimsl acd the talents of people iz the growp would De
ssxinised. It wam mlso intended to offer these groups resaurce
people froam the union cantre and provide things like resding
saterinl and othar useful acurces of information.

The initisl rfocus Tor discuapion was the question of the
aconomy and the Study Circles wimsd at deapsning members
urderstanding of debatea 1o the daily preaa in a more oritical
way. The ratiooele for thia approach was the beliel that
learning 13 poat effective when it ia made relavant and of
{mmediate benefit to learners, Thia did not mesn that important
theories or definite bodies of knowledge were inappropriate far
these workers. Ruther it usa a question of tha timing of the
learning. As one of the organiaers phrased its

Moring [row the known to the unigowm, i{s perhaps the most
classio coamandment of education. Theaa disouasion groups,
or study cireles, are an atteapt to practise that principle,
and although the starting point nightn't de ub the lavel of
what weny of us balieve, or want to believe, it would eppear
Lo ba acmewbat More useful than axpounding graat theorian
whioh most pecple cannot relate to anyway. (5]

Study oircles, learning ¢irclas, cultura cirales - theae
are all variants on & common theme, As these two examples show,
the distinctive features are:

1) the smphasia is on sslf«lsarning;

2) the starting point 1s the concrete dafly reality of
the lsarnsra;

3) the location ror learning is withio the community
rather than inside formal educationsl Inatitutlons.

Kowavsr, there i ne reason to assums that this fortat will
produce liberating edugstion. Dialogue can aaslly become A Wiy
for people's consarvatisa - their prajudices and blgotrises - to
be endoraed by their pesrs. There is no guarantee that
eatablishing & lsarhing oircle will radicalise poople to becoOBe
concerned about social justice or snvironmental deatruction.

For study oircles to become vehicles for liberating
education they wust slso sssume & oriticsl parapactivs.
Returning to Fraire's literacy model is a useful wvay of
1lluatrating thia issuae.



Freire's model of literacy teaching wes essentially a method
of proacting ariticul reflection and maticn as the menns wherey
cppressed pecple emerged I'rokt the Toultures of silence® which
ooloniial end peo-colonisl strustures imposed on them. (3ee
Appendix 1,) Because Fraire's methods of literacy teaching
involved dimlogue rether than disaeminntion {what Freire oalls
tha "banking concept®) it held tha potential to be 3 liberating
provess. For this potentisl to be reslised, however, it was aldo
neoeasary that the issves discussed and the kindz of questions
sskad prosoted oriticsl thinking end not Juat conservative
wnecdote swapping., It 1s at this peipt that facilitating beoomes
80 importsnt. Unlike disseminstion, diulogue does not operats
with & teacher "up froot® gll the tims. But this does not mean
tbat there i0 no structurs, thet any directian the group takes is
acceptable, Aanther, .the structure 1s built inte the kinds of
quedtions vhioh the group posesa for itself end direction from &
facilitator is orucial in this mrem, Appendix 2 suggests some
suidelines for how facllitation in general cen work. For &
concrete exanmple of Lhe kind of faciliation which leads to the
devalopment of oritiosl perspectives, we can loak briefly at
another project from Latin dmerice which took Preire's model g3
itz starting point.

Fotomontaje ia Paru

The {rupo de Educacion Popular [£) worked with neighbourbood
combittesa in the sluvas of Feru witk the uim of promoting
eritical reflection end thereby community activism. Their
esducational prooess used audiceviaual depictions of the daily
lives of the looal pecple and initially followsd the pattern
eztablished in Freire’s oculturs circles, However, they became
oritical of a nuasber of features of Fraire’z method snd modified
thelr own work mocordinaly. (TRass ariticiszms are sugnarised in
Appendix 1.)

Eventuelly the Grupoe de Educacion Popular developed a
diatinotive sudic-visual Lechpique of their own which they called
fotomontaje, Whare Preira‘s method used the depictions made by
tbe educators, the Grupe de Educacion Fopular insiated thet the
participanta thamselves davelop the poterial which wez to be uped
to stimulete critical reflection. For example, the lesrmerz made
uae of a whole range of rassurces, including photo slideas,
aketched slides, film strips, poatera, photographs, batoara,
words and phrases printed on slides or placards, zlogans, printed
texts, tepe recorded zegments of spesches, discussiona,
commtoteries, folk or popular songs.

Thia d4id not mean that the sducators addisated
respousibility for dirwotion, Rather the guarantee that
ceritical dirsotion was adoptad omms from careful roeordination
and facilitation by the eduvatora. In t2e omae of fotomcntaja,
the educators initially collacted the matersial and used it p» a
starter, theredy setting n certein agenda of questions, For
txample, t2e audicevisual depictions fooussed on deficilenciasa in
sanitation, employwent, houaing, nutrition, tranaportation, snd
labour, as W4ll na some aspects of Lhe city or natioe mszooimied

with these conditiona, such ma government buildinge, fuctories,
faraa,



Am with the other learning circles, these groups et
regulerly in their oum homes or in local centres, usuelly at
night. V¥alls of the buildings wera used s ECr44nd for the
prejections and became the community ‘newspapers!.

Not only did the co-ardinator establish thbe initial directicono but
she/hs alao played a continuing rele in the Alacussiond which
grew out of these pudio-visuval presentations. For example,
though the materisl rfollowed the grouvp's intereats end tock
account of their reactions, 1t was 3till atructured within a
broad (ive atags plen:

1)} eaxplsnation of the objectives of ths gathering;

2) composition and probleas aof tbe area;

3) interrelationship of production, labour and livirg
conditions;

4) role and funoticn of the neighbourhood groups to teke
action or coatioue criticel reflections;

$) evaluation.

The streas on linking education with motion was built inte
this sequence and facilitating this linkage was mnatber Key
funotion aof the co—crdinators. The following suwmmary of their
methcd draws thls together very nestly:

A= a method, fotamontaje almps Lo invelve Lbe participants
in providing input for their own rafleotive diacovery of
reality and critical appreizsl of the loterdependence of the
mooic-political cuusas of their deprived conditions. The
oritical discovery suat be linked to organized action, which
then becomes the vahiole for implementing the deciafons that
come out of the reflections. [7]

One of the isaues whioh the Orupo de Edugucion Fopular
reised was whether aryone bad the right te "relae the
consiouanesa® of oppressed groupa, to intervens 1n othar
pecplets lives in this way. Their response 132 a very goodt
anasver, not only to this iasus but alsd to the larger question of



the relevance of Third World literaocy programees In the
aupposedly well-educated "developed™ countrisa. They argue:

Perbepa 1t i3 time to think of turning our [consoiousnesa
rafaing] efforts away from 'otherst and diracting thes
towurds curaslves, If we educaiors oonoentrated on
developing critical reflection among the privileged elites of
our socleties (and we Dust adait that we sre smong them}, who
influence the socio-cultural, economic, amd political destiny
of 30 many, we would not be feoed with dilemss of the rignt
10 raise the conzojocozness of the so-called ‘massest. Ne
would ba foroed to face the task of being our own
'[consciousness raising] agents!. And this would mean doing
something about changing those mooial structures that ara the
root cauaes of the very aituations which cry out for
(conmcicusness reisingl, (8]

Thiz oull 13 ccesiatent with the strategiea of some Third
World deavelopment and food justice growps who aee the major
impediment to Third World developsent lying in political and
sconcmic struotures based {2 weslthy *developed™ ocvuntries. The
task for activiata iz therefore to intervens at the source of
these prodlums « 4n the "heartlands of imperieliam®. Aere it is
Dacea2ary both to sdusate privileged elites in ways of
relirguishing power and ruscurgss and alae to challange ordinary
people to help orante new and aquitable social and palitical
etructures.

Theatre of the Oppressed

The Third VWorld is also the apurce for another innovative
wodel of libersting educstion: the upe of thestre ma » weans of
eritionl raflection and as tde impstus to mction. Augosto Boel
[9) offera a mmber of exciting forms of theatre whiob ajm at
converting spectatora ipto actors. (Sae Appendix X for detsila},
These grew cut of work Boal did with the People's Theatrs in Pepu
and witd the Areva Theatre of Swo Paulo. The phbilopopby debind
Boul'a approsch ism dased on a disdain for gonventional thestre
which rivette people passively to their seats, By constrast,
"liberation theatre® provckes speatators to direotly intervens in
the dramstic agtion and thersby prepare themsalves for actlon in
real life.

Boal contrasts these two kinda of theatrw in the following
¥ivid phrases:

[In convantional theatra) the world {a known, perfect or
wbout to be perfected, and all its values are izposed an the
apectaters, wuo pasaivaly delegate pouer to the charactara to
Bct and think in their place. In a¢ doing the apeotators
Purgs thamaslves of their tragic Claw - that ia, of something
capable of changing society. & catharsie of the
revolutionary impetus 1a produoadi Dramatic action
subatitutes for real aoticn,

[In liberation thestre) the spectetor no longer delegsties
POWer to the charaotears sither te think or to aot (no bis
Place. The spectator frees Rinaelf; he thinks and motz for
Rimselft Theater im action! [10])



This acontrast is obvioualy rot restricted to "theatrs® in
the atrict sense of the word aince moat televizion and cihwsa are
very adept af placing people Sn the rolsas of passive spectators
whoaa amoiions are manipulated for oonservative ends.

A g¢od axumpla of libarstion thamtre is Forum Theatrae whete
the apsctators are invited to directly iptervene in the staging
af tha drams. The participants chose & story with s acolal or
political problea and initiate a ten-minute skit based on finding
solutions to these problems. This presentation continuss Lo
change 13 people frow bLhe audience displace the "actora®™ amd
thereby offer thelir own experisncss spd their own viaion,

Bom]l is moat slogquent about the politicsl potentisl of this
kind of theatre:

Maybe the theater in itselfl is not revolutionary, but these
thaatricsal foros are without doubt » rshearsal of revolution.
The truth of the matter 13 that the spectetor-actor practices
4 real act even though he does it in a ficticmal msenner...
Here the cathartic effect 15 eptiirely avolded. We ere usad
(o pluys in whiobh the vharagters sakes Lhe revolution on stage
and the spectatora in their sesta farl themaelvss Lo be
trivaphant revoluticnaries. Why make » rervclution in reslity
Af we hava already ande it in the theatear? But that doez nat
happan bere: (he rehearsal stimuletas the practios of the ot
in reality. Porum theater, as well as thesa other forms of &
peopla‘'a thuater, inatesd of Laking sowmsthing swey from the
spectatoe, svoke {2 hiw a desire to practice in reality the
0t ba bas relearsed in the theatear. The practiocs gof thosw
theatrioal forms oramies gn upeasy aanse of incompleteness
that seeks fulfillment through rem] wetion. [11]
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By now the significance of Boal'™s ianovative wotk abould e
spparent, In the same way that lesrning oircles point toward s
conception of education based oo full participation of the
learners in tha ponkrol »f thefr lamrning, a¢c oo doaz libaration
theatre insfst on the wliminatioon ¢f the spectator ¢/ sotor
division. Both are foras of dialoguw wducation, ways of learning
sbout the world which involve democratic partnershipa, not
nuthoriturian direction from above.

Posasibilitien and Limitations

Despite the praise in the last paragraph it 1s necessary to
offear words of warning. Lsarning oirolss oan nesver de entirely
sSymsateical in the sense that averyooe is squel, Clearly
diffarent lavala of axpurtiss and exparishos cake some Jeopls
pore suited bto offer direction during learning. ¥hat ias
distinotive about 4ialogue educatian, when campared with
dlasemination, is that these inequalities are provisional and
relsvant only to the particular task at nand. Toey should not
lead to forwmelised roles of "teacher® and "students® but rather
they should be tepkan up wrd relinquished wp Lhe needs change agd
AS o4 and more pecple gain greatear expertise in differact
Areas. Lwarning cirdles whioh refuss to soknowledge this run the
danger of a complete internal absorption into the world of the
learnera, For their understanding to be sztended beyord whera
they are at, thias lesck of symmatry sust be reaogniaed and pot
dreaded ay stee form of sutboritarianiss. After anll, Boal's
spectator / participanta still needed the stimulus and the
aetiing provided by the actors. 3o too did the peasanta ard the
slum dwellers require Freire's sducators and the Fotomontaje
people to play orucial co-ordinating roles.

Thn pomaibilities for lewrning oircles and for the dialogue
process of sducation are that theay provide cons of the best ueys
of making what is learnt relavant and parscnally cesningful for
learners. It i thedir world which learnara are axploring, thair
problems for which they are zwsking soluticns, and it is
procezs whiobh offers thea democratic control over Many aspacts of
tbe lmarning situation.

The limititations bave already been alluded to. There ie no
guarantse that dialogue education will Dacessarily become
oritiom]l por that it will necessarily lead to speoilic and
effective aoctions geered toward zocisl change. For these thimga to
happan, particular sducationsl content which plays that rale of
extending uodarstanding in critical ways is neceasary.
Similurly, » perticuler aducational contaxt is necassary ta
increass the chenges of education promoting action. These issues
are wxplored in the next two obapters.



CHAPTEE 3: ENYIRONMENTAL EDUCATION - A CONCEPTUAL APPAOACK

In this chapter I will drav upcn two case atudies a3 » wey
of abowing how dislogue edusation can decome & force for
devaloping critical corwmcicusneas and bhow that copsoiousneaa can
2l50 be channelled in spacifically environmantal direations.

The Open Adnissioza Programme st the City University of FKew York

In the ewrly 19705 the City University of Mew York (CONY)
bagan an Opee Admisaions prograxme. Thim was a direct rasponds
to vigoroua atudent campaigna to sake higher education more
accassible to the working olass. By the mid«70a ths conssrvative
backlash bad set in and budgetary cuta end other represaive
deviose wers used to demolish what had been s uniquse axperimsnt
in working oleaa education. Ira Shor taught st CUNY during this
paricd and, iospired by people like Frairs, ha davelopsd a
reparkeble method of promoting oritical conscicusness, (1]

Shor begina hia discussion by showling forcefully how
eritical conavicusness is conatantly impeded froo devalopment by
4 seried of *interferences®., In particular, be regards xnass
culture aa responsible Cor aubwverting people’s sttampta o bacame
oritical mbout thelr everyday livee, It preveots them thinkiog
struoturally sbout the pignifiocsnom of their lives. For exampls,
mss culture promotes conservative notions of buman nature and
scapegont idesas liky *dlwming the viotia®™. It alaoc encoursgws
activities like "besting the syatem™ and it conatantly demeans
the veslus of telking, In general Ska high-speed pace snd iis
superfiocial visico sllow oo space ror deep reflection. These
cbarscteristica of zass culture are #xpressiona of paverlassness,
forms of thinking and behaving which are "rooted in
powerlassness® . They must be cvercoms il demogratic practices
are to be extended to all sreag of socia)l life. It is in this
oontext that Shor offers Bis cwn wnswsr (o the thorny probles of
whetber Third World literacy models of sducation are relevant in
*developed® ocountries:

Pomination by sass culture ... has left the populstion sither
functionally illitarate or uncritically literate, and
politioally underdevalopad, TYha caad for (aonscicusneds
ralsing] exists, ta atunter the interferences to critical
thought 1n daily 1ife. (2]

The basis of Shor's approach was to start where people were
at and to snaourage thalm to reflect on a Familiaur situstion with the
aim of *extraordiparily re-experiencing the grdinary®, To da
this, three slaps wers necedsary: separaticn, transformation and
re-integration. In one leason, Shor brought » bamburger to class
and tha atudents proceeded to oclosely and systemetically deaoribe
it {separatien). In the course of this, wany of their
desoriptions evidenced revulsion for its greaay, rubbary, and
low=pultrional character. Then followed a diaghuatic process
vheredby the students pooed questionn sbout the hmmburger: "If the
burger iz a¢c unattractive, why do we eet 50 many of them? Yhy
sra thers 3¢ gany Caat f'ood restaurante? WDy are 30 sany thinga
put on top of hamblurgars? Are they nutriticus? Whet did we do
for restauranta befora the fast food empires began pushing the



burger?® In the course of this process, a transforsation in
conacicusreny got underway: an ordinary, taken for granted aspect
of syeryday life was made problesatic. Its immedinte appesrance
wval used as an wntry point into examining its widar scolsl
significance, its structural lovation in a network of econmmic
and speial relations besed on consumerism, labour sxploitstion
and anvironmental d=atruction.

The finsl phaze of reintegration involved a reconstruction
of the object, that (3, & prograumme for radpeigning the objsot
¥hich reavlves the problsma onoovered. In the case of Shor's
claas, tha atudenta develepad ths diatinction batueen "junk food®
and *bealth food" and then went on to propoes that the college
oxfataria beccme a food coopeative and of fer mutriticus Cixed
Frice muals.

Thie is juat one example from the many stimulating sxeroises
vwhich Shor outlines in his book. Thesa Include asking nis alass
to design marriage contracta as & way of Questioning suximm and
astting up a writing courss based on deaigning utopias as a way
of exparding cur vision of the range of alternatives to our
present aocolaty,

Despite taking place in clesarcoms, Shor'a methods were
atil]l based on dialogue, not diazemipation. Ome of his long
term siws was to make himself cbavlate, 4As he phrases it,
livereting educaticn ab¢uld enteil “the withering away of the
tancher®, Ax the comsenis st the and of the lant chapter make
clear, I think this disdain for tescher roles iz misgusded aince
1L ie possidle Lo have demcoractic and participatory learning
processes while ztill receiving direction from an "experti®,

In practice, Shor's own teaching was not ohe in which
"anything goes”™, in vhich no definite direction was given, Aftar
all, his sxeroisea posed m specific agenda of questions for his
0lassus Lo pursue. Thetre wvas alsc wnother very important way in



uhich Shor's stugdents were offered speoific conceptual
diresctions: bia eaphaiis on etructural thinking.

One of the most pervasive of gponsatrvative ideclogioes 1s
individualism: the focus on paople 1solated from thelir soccial and
nistoriosl oontext. Thie perapeative sees people ue totally
self-oonteined and entirwly #esponsible for swverything that
heppens in mooiety and 1t surfaces in sttitudes like blaming the
victim (the "dole bludger myth®™ for exmmple). It alsc impedes
progreasive social change bLecauss it promotes the tendency io
focua on changing the pecple ih pouer rather than reccgnising the
neesd ror charging the atructures of power. Dearyeloping n
structural perapective i» one of the best ways to combat this
conmervative ideology. It allows pewople ta zwe that particular
snvironmental problems or iaaues of so0fal juatioce are not the
fault of individusl people bGut nre rooted Lin larger e¢concwic,
political and mocisl astrucbtures and that strategisz to deml with
thess probless sust fooue on changing such atructures.

Structursl thinking seans oocpatantly loowting individual things
or evanta within their wider social context, Shor offera & very
ussful aet of diagrams (3] to illuatrate how such structural
thinking might be encouraged:

RS

1. X 4o the agquare is the theme or odject umder problesatio
atudy., In this First step Lt is described in great detail.

2. 7The larger square representa X ino its imssdiate social
setting. How does X ralate Lo cthar mapsats af s0ainl life?
¥hat are the homan cobsequences of the codified theme, Example:
the car, How do cara get 2ade, sold, wnd dmliveared? Why do

































