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PART A

Educational Philosophy
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PREFACE

This handbook bagan life wa an Eduoation Policy for the
Canbarra and South Bast Region Environment Centre. It daveloped
at the same time that an education collactive was re-eatablizhed
®t tha Centre and oonsiderable input inte the policy was provided
by the mmetings of that colledative, The policy also incerporatad
L resesrch compensnt whiech drew upon some of tha literature
dealing with community educwtion and continuing educmtion.

In its final form thiz policy L5 much more than just 3 set
of recommendations. It is intended Lo aerve as 1 resourde
hardbock end I hope that it wil) be uaed as a tool by
environmsental edugators (and other community edugetors) which
allows thea discretion to pursue their own interests btut which
offara gonstructlive guldelinea, speciflc suggestions, concrste
models, and actual techniques. Theze are not offered in any
randoea fashion but are syatematically integrated 1nto & cobereant
educationsl approach which atressas that education ia concerned
with action far prograszaive »00ial ¢hange.

For this Kind of education to be effective, a particular
philosophy of education and met of practices must underiie the
ackivitiss undertaken. For thia res3on, Pert A of thia hapdbook
is a oareful elaboration of whaet 13 called the "dialogue™
spproach to education. Perct B contuins tha maln reocamendations
for educational activities which the Bnvironment Centre could
SNEALS 1n. Thezw are devaloped on the bania of the principlaea
cutlined {n Part 4, Both of thase »eotiona drew on concrete
axpgples from within Australis &nd oversesas aa s wvay of
illustrating the fssues under discussion. Finmally, Pert € 15 a
set of Appendices whioch mre spesnt o complement the first two
parta. Thege appendices contain greater detail about sowe of the
issuen diacussed &5 well aas stwmo material devetoped by the
education opllective which sbould be preserved for future
referanca,

Inn Wataon,

Eduoation Pelioy Officar,
April ~ June, 1985.



CHAPTER 1: INTRODUCTIQOR

Io April 1974 a oilitery Soup ended (orty years of fascist
rule in Fortugal. During the popular revolurticn which followed
the coup a large ranga of graas-roots organisstions sprang up
acro3s the countryside. Indusbtrisl, agricultursel ana corsumer
co-aperatives werda established, as wers neighdourhood committews,
tenants’ pesocietions, village asseablies, and so on. A large
nusber of thase ¢organisations tock on an educational roie snd
apny of their activitiea were taken oh the initiative cf the
workers themaelvss. For sxample, obe group of railway workers
ictervieved thelr fellow workers with the ides of producing @
history of the railuays, ao seen through the sys=s of the workers,
Elsewhsrs, & group of aulpbhur minersa, smployees of a
avltinational, bsgan to lesrn forwign languages so that they
¢could correspond with aimilar workers in otheér coubtries aboutl
the sale and export of sulphur, They saw this a3 a way cf
monitLoring thelr employer's market atrategies,

Tha Diviaion of Continuing Education which was sat up to
propote adult literscy saw its task as building upon these
popular, locel initietives. As Alberto Melc put it:

Our objsotive was Lo follow 3ll these popular
grovps a3 clozely as possible ... 3o that we Qouid
help conaretely wheén a group discoversd, and was
geeking to setisefy, its owt educational and
Cultural needa, Cur role w2s pot to tell them that
they were jlljterates and that it was necestsary to
learn to read and write. Rathar, cur role was to
support from the outset the work of organitation
and, next, to bring imn taohnical 8id wher the
probles of illiteracy or other problems of an
educetionsl naturs were an evident obatacle to
development of certain aotivities, (1)

The 1574 revalution not only affected the Portuguese
mainland. It alsc hid major repercussions in Africe where the
lideration struggles againat the Portuguese colonim) smpire drey
t0 & successfui close and the tasks of naticnal reccastruction
faced the nex nations of Angola, Morambique snd Guikea=Bissau.

In the case of Guires-Bissau, a amail nation on the roast of Wegt
Africa, oonfronting a 90% illiterscy rate wes & major chaklenge,
Pauio Freire snd a team from the Institute for Cuitural Action in
Qenevy visited Cuinee-Biasau several tipes during 1975 and 1976,
They contimied to apply the principles of *liberation education®
which Lhey hmd unad 30 ouoceasfully in Latirn imerice, [2)

Freire's appromch waa to l1ink the learning of the technjcal
9kill of literacy to @ broader praceass of political educstion.
His team 414 this by first investigating oarafully the aituation
and gttitudes of the local pecple. Thia provided the literascy
toem wilh msterial from which to build up a baaic voeabulary of
key words, called "generative themes”®. Thase were used &3 the
basis ror critical discusajon of 30¢ial lssues and Bisc as the
bhonetie basis For constructing new words. The learners would
BeeL in “culture circles® whera thay engaged in a proceas af
eritical dialogue which woved from discussion of tha immediate
d3peats of their delly lives to the wider moeial and politioal



context which wes responsible for the accial preblems Lhey faced,
Lhings like poverty, poor housing and hemlth, exploitative work,
and 2¢ on. For example, in Guinea-Bissau Freire's team began
with the theme of rice production and by developing e series of
expanding contexta, thay located this aspect of goily life withkin
the geography of the gauniry, then within the context of world
geography end then withlr the internstional rice trade acd
problams in the world economy. Finally, the people began to
dis0us8 the role of rice ¢ultivation for nations)l reconstrucltlon
ond the links between rice and health and heslth and work. Al
the while this process of political conacicusness relsing was
underway, the learnerz wers slac scquiring the skills of
litersoy, ths abillity to recosbipe key phonetle ayllebles into
mcra and more warda. {(See Appendix | far a detailed example of
now thase culture ¢ircles worked.)

1 have chcsen these two exanpled of lsarning and lileration
53 a convehient way to introduce some {mportant observatiors
aboul the practice of educaticn. HoaL people #hO have baern
through cohventions) schooling aystexs have memorles of learning
experiences which, despite some divarsity, probably bad certalr
copmon threada, The knowledge learnt in schools wap often
“panderic® wlth no apperent connecticn to the problems of dally
life. The procesa of learning aften invelved ebsorbing large
alabs of materisl vhich was seant to be raproduced Lr wamays or
exams. The process of learhing was then regarded ¢3 coamplete.
Any other practical ocutcomes ware incindenta}. PRather than 2
link between education and setion, the scheool's agenda was
Invariably about the link betwesn educalion and 1ods or sducalion
and Further educstion,

By contrast, these two examples point toward a different
conception of edusation, one which abould form the correrstene of
tha Education Policy adopted by the Environment Centre. Kot only
ahould education be axplicitly mbout acciml change, but It alsc
needs to be committed to liberation in the way it goes about it=
tpakn, Thisa oaans at least thrae things:

1) A sound base upen which to build ¢ liderating
education 1% community activism. Edvcation should be gart of
the political process whareby pacple §fnvolved in promoting
demporatic and progressive social change develcp greater
understanding of thair scolety in order te carry out their
tasks more effectively,

2) To extend their understamding in this way, people
should expsrience the kKnowledge they ancountdr &4 relevant anc
peraconally meaningful. Furthermore, they should engage in
}sarning situations which empower tham by fostering their
salf-ocaonfidence and independence.

3} For education to translate into effective action, it
puat be apacific to partioular problesa snd be conosptually
rigorous. & genersl process of "eonsciousness raising”™ by
itaelf iy inmdequata.

In general teras these three ideas can de Jdevelcped as the
basis lor meny kinds of community aducation 7 wotivisa. Thare ia
8 lerge literature concerned with this srea ard I bave drawn
agvers] axamples from it as a way of flluatrasling these



principies in the remesinder of thls policy document. Howervepr,
begause this pollicy 18 specilfio Lo envirormental edugation, §t i»
also necessary to ask what is distinctive about that. The baat
place to start with that issue i3 to 1ock a4t what the Environment
Cantre sees a5 1ita main political teaka.

The Broad Political Stance of the Envirommant Centrse

On the beaais of the Search Conference [3] und detailed
dimcuazlon with persons cloasly involved uwith the Environsent
Cantre, the following set of aibs can be regarded as part of the
overall politionl aima of the Contre:

1) The promociipn of environmental awareresd a3 an
loportant step towards the development of scological
austainabillity al tuwd lavela:

a) parsonal life styles:
b) wider social developments which affect the
natural, rural and urban envirormants.

2} A commitmept toward social justice, also at tuc
levela:

a) the developwent of personal politics which
refleat dezocratia, participatory and co-cpsrative decision
making;

b) a fundementsl redistridution of wealth and power
within this society for the benefit of those ¢urrently
aurfering oppraasion,

3) A preparedness Lo intervene in many Jifferent faceta
of social life. This ia necessary (o replace or remove thoss
atruotures whioh deny accinl justioe and undermine acologleal
susteinability. Such intervention may elso be necegeary to
aupport positive sotivities already underway and which pay be
under-reacurceed or undar attack.

The last twe strands of this are met within the general
principles of camaunity sducation ocutlined adove. 4 comaitment
1o ilberating edmoation clearly weana that social justiocs end
political interventfon are at the heart of eny educatlonal
aotivities. However, the firat strand still needs to be more
olaarly delined.

¥hat does It mean to say stesone 15 environmentelly
educated? Sometimes the word enviromsent is used so 1oosely that
aducetion about any sspect of n parson'as aurroundings Counts ms
envirommental awareness. At other times a very narrow biological
definition {a swployed and nature cohaervation bacomes the
central issue, In Chapter Three I addresa this {ssue at lengtd
whard I disouss whal should be the cooteant of an environmental
educational progranse.

Before locking at content however, the basic principles of
the process of libersting saduvcation suast be lookad wt. The best
way to introduce these principles is by way of illustration so in
the next cheapter I drav on » numbar cof {zmportasnt case studies.
These came from overseas and loval examples of comsunity
education projects and they are particularly udeful for
i{llustrating both the poasibilitfes and the limitetions of
different atyles of libsrating education.



CHAPTER 2: EDUCATION AS PIALOGUE

In thia ohepter I look at the lamue of sducational processss
and develop an important distinotion between dialogue snd
dissemination. Dislogue a3 & form of education is inherently
democratisc and participatory because it bas the following
featuras:

1) Both partiaa ares wative in the leatnling proosasa.

2} Mbat happens must be pegatiated and mutumlly
satisfaotory to both parties,

3) The situstion of the learmsr muat be the aterting
point for education and the ewducator sust be prepared to be
an investigator., Witkout this, there ia a constsab danger of
eatmbtlishing sonoiogue, tot two-way dielogue.

Freire's culture circles had thase characteriatics which
contrast strongly with the educstional style found in schools mnd

in the wedia. Hure dissesminaticn of Information reigus. Its
main ¢haracteristios ars:

1) It i often santrad on the sourcs of knowledge and
takea no account of who the learner iz nor whet her/his
specifio situntien is. Examplea of this are madin broadosets
addroaped to u general hypothetical audience “"aut there" and
aohool taachera with "ready sade” leazsons which ere offered
to any ¢laaa in sny sobeool.

2) 1t is often a mocologue and there 1s little acope far
any two-way traffic in communicetion.

9) The sdusator rarely seea bher/his role ua that of
investigator who needs to learn oor 1is the exiating fuad of

knowledge held by the learnsr fully agoreclated. Indesd, quite
often the learner is regarded as virtually an “ewpty vessel™ lo
bs rilled.




LOAAT 14T Ly RUFVVRL LUV fAd VAALYAIVL L)

Thie contrast wil) feature prominently in thia Educatiom
Policy bacmruse I believs that only a dialogue agproach to
adugation can Fully reflect the political sima of the Envirormant
Ceéntre. Its participatory, demcorali¢ nature LS 003t aulted to
prowmotion of social justice, empowerment and inlsrvention. Thia
does not rule out »2tivities which include provision of new
information to lesners by peaple who may be *experi® ib
particular areas. It i3 only Af thls falls into the

disseomination mode of education that it i in danger of losing
its democratis basis,

Scandinavian Study Circles

Study circles are @ traditional fore of group learning where
lpanara raly on each sther'’s axperience and axpertisa as the mair
source of thelr educstion. This may be supplemented by visiting
®exparta® but no formal teashar / learner ssparaticn ia
officially established.

A8 long agoe a3 1902, Oscar Olsson eladorated the 1dwa of a
Patudy oircle* which had the following femturaa:

* Poople atudled in amal) groupa, oftar nl bhame.

| There was very little study materieli to de had.

P Thers weare no teaadhers, and Leachars were not in fact
consideread a necessary prerequiaite of study., The leader of
Lht 2roup was an organiser snd adainiattreter more then
anything else, and possesged no formal qualifigaticns,

" Papople supplemented thelr group atudfiem Dy mttending
lectures or meetinge.

® firole wombors had no previous formal qualificetiona,
but they had a good derl pf practical experiance.

¢ They leanrnt to discums, argue, shaw consideration for
othars, scocapt defsat and sbare respeonsibility.

% They axperlenced a sanse of comaunity end identity.

% The knowledge they acquirad could be directly related
to their everyday lives and practicsl work.

% Studies began at the existing level of urderstanding
©f the members &nd were gulded by Lhelr nasda, (1]

In practice, study ciroles oftan departed Irom this model
and it ia worth noting the main devistiona, since participatory
and demooratic lesrning situationa are not maintained
automatiocally but have to be worked st, Anticipeting wkat can go
wrong ia tharefare orucial. &n investigation by Jan Bystrea in
Swedan 1in 1973-T [2] found the following things could hagpen:

1. They can develop into a "school ¢lasa®, witk
recipient pupils and an instructing tescher. (This waz thae
w0=l comnon probles.)

2. They can devalap into a "coffee party®, with emphasis
on the oasaraderie of the circle and dizoussions which have
nothing to do with the studies of Lhe membars.

3. They can develop into a "therapeutical group®, in
whiah sotivities contantrate upan indiridual mental or sacial
problems, and are likely Lo atifls the studies cf the
»eebers,



Ope response to these developments la to zee thea &3 stagea
which many groups are llkely to pass through. Toey are really
only a problém if a group becomes atalled at one of these pleces
end continuelly Falls to fullill ita sducational functions or
establish a participatory atructure. (3]

Union Study Ciroles in Avatralis

Inapired by the model of Swadiah study girclea which involve
about 10§ of the population every ysar, the Metal Worksrs Union
in Victoris estatlished a asaries of Union Study Circlea during
1983, [3] Eventually ten groups formed with aver 10 pecple and
they met regularly 1n pecple's Dompa. Each was convened
initially by a metal worker sotivist but the long tere sle uwaa to
sstablish centres of self-learning wheres uae of tutors would bs
minimsl acd the talents of people iz the growp would De
ssxinised. It wam mlso intended to offer these groups resaurce
people froam the union cantre and provide things like resding
saterinl and othar useful acurces of information.

The initisl rfocus Tor discuapion was the question of the
aconomy and the Study Circles wimsd at deapsning members
urderstanding of debatea 1o the daily preaa in a more oritical
way. The ratiooele for thia approach was the beliel that
learning 13 poat effective when it ia made relavant and of
{mmediate benefit to learners, Thia did not mesn that important
theories or definite bodies of knowledge were inappropriate far
these workers. Ruther it usa a question of tha timing of the
learning. As one of the organiaers phrased its

Moring [row the known to the unigowm, i{s perhaps the most
classio coamandment of education. Theaa disouasion groups,
or study cireles, are an atteapt to practise that principle,
and although the starting point nightn't de ub the lavel of
what weny of us balieve, or want to believe, it would eppear
Lo ba acmewbat More useful than axpounding graat theorian
whioh most pecple cannot relate to anyway. (5]

Study oircles, learning ¢irclas, cultura cirales - theae
are all variants on & common theme, As these two examples show,
the distinctive features are:

1) the smphasia is on sslf«lsarning;

2) the starting point 1s the concrete dafly reality of
the lsarnsra;

3) the location ror learning is withio the community
rather than inside formal educationsl Inatitutlons.

Kowavsr, there i ne reason to assums that this fortat will
produce liberating edugstion. Dialogue can aaslly become A Wiy
for people's consarvatisa - their prajudices and blgotrises - to
be endoraed by their pesrs. There is no guarantee that
eatablishing & lsarhing oircle will radicalise poople to becoOBe
concerned about social justice or snvironmental deatruction.

For study oircles to become vehicles for liberating
education they wust slso sssume & oriticsl parapactivs.
Returning to Fraire's literacy model is a useful wvay of
1lluatrating thia issuae.



Freire's model of literacy teaching wes essentially a method
of proacting ariticul reflection and maticn as the menns wherey
cppressed pecple emerged I'rokt the Toultures of silence® which
ooloniial end peo-colonisl strustures imposed on them. (3ee
Appendix 1,) Because Fraire's methods of literacy teaching
involved dimlogue rether than disaeminntion {what Freire oalls
tha "banking concept®) it held tha potential to be 3 liberating
provess. For this potentisl to be reslised, however, it was aldo
neoeasary that the issves discussed and the kindz of questions
sskad prosoted oriticsl thinking end not Juat conservative
wnecdote swapping., It 1s at this peipt that facilitating beoomes
80 importsnt. Unlike disseminstion, diulogue does not operats
with & teacher "up froot® gll the tims. But this does not mean
tbat there i0 no structurs, thet any directian the group takes is
acceptable, Aanther, .the structure 1s built inte the kinds of
quedtions vhioh the group posesa for itself end direction from &
facilitator is orucial in this mrem, Appendix 2 suggests some
suidelines for how facllitation in general cen work. For &
concrete exanmple of Lhe kind of faciliation which leads to the
devalopment of oritiosl perspectives, we can loak briefly at
another project from Latin dmerice which took Preire's model g3
itz starting point.

Fotomontaje ia Paru

The {rupo de Educacion Popular [£) worked with neighbourbood
combittesa in the sluvas of Feru witk the uim of promoting
eritical reflection end thereby community activism. Their
esducational prooess used audiceviaual depictions of the daily
lives of the looal pecple and initially followsd the pattern
eztablished in Freire’s oculturs circles, However, they became
oritical of a nuasber of features of Fraire’z method snd modified
thelr own work mocordinaly. (TRass ariticiszms are sugnarised in
Appendix 1.)

Eventuelly the Grupoe de Educacion Popular developed a
diatinotive sudic-visual Lechpique of their own which they called
fotomontaje, Whare Preira‘s method used the depictions made by
tbe educators, the Grupe de Educacion Fopular insiated thet the
participanta thamselves davelop the poterial which wez to be uped
to stimulete critical reflection. For example, the lesrmerz made
uae of a whole range of rassurces, including photo slideas,
aketched slides, film strips, poatera, photographs, batoara,
words and phrases printed on slides or placards, zlogans, printed
texts, tepe recorded zegments of spesches, discussiona,
commtoteries, folk or popular songs.

Thia d4id not mean that the sducators addisated
respousibility for dirwotion, Rather the guarantee that
ceritical dirsotion was adoptad omms from careful roeordination
and facilitation by the eduvatora. In t2e omae of fotomcntaja,
the educators initially collacted the matersial and used it p» a
starter, theredy setting n certein agenda of questions, For
txample, t2e audicevisual depictions fooussed on deficilenciasa in
sanitation, employwent, houaing, nutrition, tranaportation, snd
labour, as W4ll na some aspects of Lhe city or natioe mszooimied

with these conditiona, such ma government buildinge, fuctories,
faraa,



Am with the other learning circles, these groups et
regulerly in their oum homes or in local centres, usuelly at
night. V¥alls of the buildings wera used s ECr44nd for the
prejections and became the community ‘newspapers!.

Not only did the co-ardinator establish thbe initial directicono but
she/hs alao played a continuing rele in the Alacussiond which
grew out of these pudio-visuval presentations. For example,
though the materisl rfollowed the grouvp's intereats end tock
account of their reactions, 1t was 3till atructured within a
broad (ive atags plen:

1)} eaxplsnation of the objectives of ths gathering;

2) composition and probleas aof tbe area;

3) interrelationship of production, labour and livirg
conditions;

4) role and funoticn of the neighbourhood groups to teke
action or coatioue criticel reflections;

$) evaluation.

The streas on linking education with motion was built inte
this sequence and facilitating this linkage was mnatber Key
funotion aof the co—crdinators. The following suwmmary of their
methcd draws thls together very nestly:

A= a method, fotamontaje almps Lo invelve Lbe participants
in providing input for their own rafleotive diacovery of
reality and critical appreizsl of the loterdependence of the
mooic-political cuusas of their deprived conditions. The
oritical discovery suat be linked to organized action, which
then becomes the vahiole for implementing the deciafons that
come out of the reflections. [7]

One of the isaues whioh the Orupo de Edugucion Fopular
reised was whether aryone bad the right te "relae the
consiouanesa® of oppressed groupa, to intervens 1n othar
pecplets lives in this way. Their response 132 a very goodt
anasver, not only to this iasus but alsd to the larger question of



the relevance of Third World literaocy programees In the
aupposedly well-educated "developed™ countrisa. They argue:

Perbepa 1t i3 time to think of turning our [consoiousnesa
rafaing] efforts away from 'otherst and diracting thes
towurds curaslves, If we educaiors oonoentrated on
developing critical reflection among the privileged elites of
our socleties (and we Dust adait that we sre smong them}, who
influence the socio-cultural, economic, amd political destiny
of 30 many, we would not be feoed with dilemss of the rignt
10 raise the conzojocozness of the so-called ‘massest. Ne
would ba foroed to face the task of being our own
'[consciousness raising] agents!. And this would mean doing
something about changing those mooial structures that ara the
root cauaes of the very aituations which cry out for
(conmcicusness reisingl, (8]

Thiz oull 13 ccesiatent with the strategiea of some Third
World deavelopment and food justice growps who aee the major
impediment to Third World developsent lying in political and
sconcmic struotures based {2 weslthy *developed™ ocvuntries. The
task for activiata iz therefore to intervens at the source of
these prodlums « 4n the "heartlands of imperieliam®. Aere it is
Dacea2ary both to sdusate privileged elites in ways of
relirguishing power and ruscurgss and alae to challange ordinary
people to help orante new and aquitable social and palitical
etructures.

Theatre of the Oppressed

The Third VWorld is also the apurce for another innovative
wodel of libersting educstion: the upe of thestre ma » weans of
eritionl raflection and as tde impstus to mction. Augosto Boel
[9) offera a mmber of exciting forms of theatre whiob ajm at
converting spectatora ipto actors. (Sae Appendix X for detsila},
These grew cut of work Boal did with the People's Theatrs in Pepu
and witd the Areva Theatre of Swo Paulo. The phbilopopby debind
Boul'a approsch ism dased on a disdain for gonventional thestre
which rivette people passively to their seats, By constrast,
"liberation theatre® provckes speatators to direotly intervens in
the dramstic agtion and thersby prepare themsalves for actlon in
real life.

Boal contrasts these two kinda of theatrw in the following
¥ivid phrases:

[In convantional theatra) the world {a known, perfect or
wbout to be perfected, and all its values are izposed an the
apectaters, wuo pasaivaly delegate pouer to the charactara to
Bct and think in their place. In a¢ doing the apeotators
Purgs thamaslves of their tragic Claw - that ia, of something
capable of changing society. & catharsie of the
revolutionary impetus 1a produoadi Dramatic action
subatitutes for real aoticn,

[In liberation thestre) the spectetor no longer delegsties
POWer to the charaotears sither te think or to aot (no bis
Place. The spectator frees Rinaelf; he thinks and motz for
Rimselft Theater im action! [10])



This acontrast is obvioualy rot restricted to "theatrs® in
the atrict sense of the word aince moat televizion and cihwsa are
very adept af placing people Sn the rolsas of passive spectators
whoaa amoiions are manipulated for oonservative ends.

A g¢od axumpla of libarstion thamtre is Forum Theatrae whete
the apsctators are invited to directly iptervene in the staging
af tha drams. The participants chose & story with s acolal or
political problea and initiate a ten-minute skit based on finding
solutions to these problems. This presentation continuss Lo
change 13 people frow bLhe audience displace the "actora®™ amd
thereby offer thelir own experisncss spd their own viaion,

Bom]l is moat slogquent about the politicsl potentisl of this
kind of theatre:

Maybe the theater in itselfl is not revolutionary, but these
thaatricsal foros are without doubt » rshearsal of revolution.
The truth of the matter 13 that the spectetor-actor practices
4 real act even though he does it in a ficticmal msenner...
Here the cathartic effect 15 eptiirely avolded. We ere usad
(o pluys in whiobh the vharagters sakes Lhe revolution on stage
and the spectatora in their sesta farl themaelvss Lo be
trivaphant revoluticnaries. Why make » rervclution in reslity
Af we hava already ande it in the theatear? But that doez nat
happan bere: (he rehearsal stimuletas the practios of the ot
in reality. Porum theater, as well as thesa other forms of &
peopla‘'a thuater, inatesd of Laking sowmsthing swey from the
spectatoe, svoke {2 hiw a desire to practice in reality the
0t ba bas relearsed in the theatear. The practiocs gof thosw
theatrioal forms oramies gn upeasy aanse of incompleteness
that seeks fulfillment through rem] wetion. [11]
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By now the significance of Boal'™s ianovative wotk abould e
spparent, In the same way that lesrning oircles point toward s
conception of education based oo full participation of the
learners in tha ponkrol »f thefr lamrning, a¢c oo doaz libaration
theatre insfst on the wliminatioon ¢f the spectator ¢/ sotor
division. Both are foras of dialoguw wducation, ways of learning
sbout the world which involve democratic partnershipa, not
nuthoriturian direction from above.

Posasibilitien and Limitations

Despite the praise in the last paragraph it 1s necessary to
offear words of warning. Lsarning oirolss oan nesver de entirely
sSymsateical in the sense that averyooe is squel, Clearly
diffarent lavala of axpurtiss and exparishos cake some Jeopls
pore suited bto offer direction during learning. ¥hat ias
distinotive about 4ialogue educatian, when campared with
dlasemination, is that these inequalities are provisional and
relsvant only to the particular task at nand. Toey should not
lead to forwmelised roles of "teacher® and "students® but rather
they should be tepkan up wrd relinquished wp Lhe needs change agd
AS o4 and more pecple gain greatear expertise in differact
Areas. Lwarning cirdles whioh refuss to soknowledge this run the
danger of a complete internal absorption into the world of the
learnera, For their understanding to be sztended beyord whera
they are at, thias lesck of symmatry sust be reaogniaed and pot
dreaded ay stee form of sutboritarianiss. After anll, Boal's
spectator / participanta still needed the stimulus and the
aetiing provided by the actors. 3o too did the peasanta ard the
slum dwellers require Freire's sducators and the Fotomontaje
people to play orucial co-ordinating roles.

Thn pomaibilities for lewrning oircles and for the dialogue
process of sducation are that theay provide cons of the best ueys
of making what is learnt relavant and parscnally cesningful for
learners. It i thedir world which learnara are axploring, thair
problems for which they are zwsking soluticns, and it is
procezs whiobh offers thea democratic control over Many aspacts of
tbe lmarning situation.

The limititations bave already been alluded to. There ie no
guarantse that dialogue education will Dacessarily become
oritiom]l por that it will necessarily lead to speoilic and
effective aoctions geered toward zocisl change. For these thimga to
happan, particular sducationsl content which plays that rale of
extending uodarstanding in critical ways is neceasary.
Similurly, » perticuler aducational contaxt is necassary ta
increass the chenges of education promoting action. These issues
are wxplored in the next two obapters.



CHAPTEE 3: ENYIRONMENTAL EDUCATION - A CONCEPTUAL APPAOACK

In this chapter I will drav upcn two case atudies a3 » wey
of abowing how dislogue edusation can decome & force for
devaloping critical corwmcicusneas and bhow that copsoiousneaa can
2l50 be channelled in spacifically environmantal direations.

The Open Adnissioza Programme st the City University of FKew York

In the ewrly 19705 the City University of Mew York (CONY)
bagan an Opee Admisaions prograxme. Thim was a direct rasponds
to vigoroua atudent campaigna to sake higher education more
accassible to the working olass. By the mid«70a ths conssrvative
backlash bad set in and budgetary cuta end other represaive
deviose wers used to demolish what had been s uniquse axperimsnt
in working oleaa education. Ira Shor taught st CUNY during this
paricd and, iospired by people like Frairs, ha davelopsd a
reparkeble method of promoting oritical conscicusness, (1]

Shor begina hia discussion by showling forcefully how
eritical conavicusness is conatantly impeded froo devalopment by
4 seried of *interferences®., In particular, be regards xnass
culture aa responsible Cor aubwverting people’s sttampta o bacame
oritical mbout thelr everyday livee, It preveots them thinkiog
struoturally sbout the pignifiocsnom of their lives. For exampls,
mss culture promotes conservative notions of buman nature and
scapegont idesas liky *dlwming the viotia®™. It alaoc encoursgws
activities like "besting the syatem™ and it conatantly demeans
the veslus of telking, In general Ska high-speed pace snd iis
superfiocial visico sllow oo space ror deep reflection. These
cbarscteristica of zass culture are #xpressiona of paverlassness,
forms of thinking and behaving which are "rooted in
powerlassness® . They must be cvercoms il demogratic practices
are to be extended to all sreag of socia)l life. It is in this
oontext that Shor offers Bis cwn wnswsr (o the thorny probles of
whetber Third World literacy models of sducation are relevant in
*developed® ocountries:

Pomination by sass culture ... has left the populstion sither
functionally illitarate or uncritically literate, and
politioally underdevalopad, TYha caad for (aonscicusneds
ralsing] exists, ta atunter the interferences to critical
thought 1n daily 1ife. (2]

The basis of Shor's approach was to start where people were
at and to snaourage thalm to reflect on a Familiaur situstion with the
aim of *extraordiparily re-experiencing the grdinary®, To da
this, three slaps wers necedsary: separaticn, transformation and
re-integration. In one leason, Shor brought » bamburger to class
and tha atudents proceeded to oclosely and systemetically deaoribe
it {separatien). In the course of this, wany of their
desoriptions evidenced revulsion for its greaay, rubbary, and
low=pultrional character. Then followed a diaghuatic process
vheredby the students pooed questionn sbout the hmmburger: "If the
burger iz a¢c unattractive, why do we eet 50 many of them? Yhy
sra thers 3¢ gany Caat f'ood restaurante? WDy are 30 sany thinga
put on top of hamblurgars? Are they nutriticus? Whet did we do
for restauranta befora the fast food empires began pushing the



burger?® In the course of this process, a transforsation in
conacicusreny got underway: an ordinary, taken for granted aspect
of syeryday life was made problesatic. Its immedinte appesrance
wval used as an wntry point into examining its widar scolsl
significance, its structural lovation in a network of econmmic
and speial relations besed on consumerism, labour sxploitstion
and anvironmental d=atruction.

The finsl phaze of reintegration involved a reconstruction
of the object, that (3, & prograumme for radpeigning the objsot
¥hich reavlves the problsma onoovered. In the case of Shor's
claas, tha atudenta develepad ths diatinction batueen "junk food®
and *bealth food" and then went on to propoes that the college
oxfataria beccme a food coopeative and of fer mutriticus Cixed
Frice muals.

Thie is juat one example from the many stimulating sxeroises
vwhich Shor outlines in his book. Thesa Include asking nis alass
to design marriage contracta as & way of Questioning suximm and
astting up a writing courss based on deaigning utopias as a way
of exparding cur vision of the range of alternatives to our
present aocolaty,

Despite taking place in clesarcoms, Shor'a methods were
atil]l based on dialogue, not diazemipation. Ome of his long
term siws was to make himself cbavlate, 4As he phrases it,
livereting educaticn ab¢uld enteil “the withering away of the
tancher®, Ax the comsenis st the and of the lant chapter make
clear, I think this disdain for tescher roles iz misgusded aince
1L ie possidle Lo have demcoractic and participatory learning
processes while ztill receiving direction from an "experti®,

In practice, Shor's own teaching was not ohe in which
"anything goes”™, in vhich no definite direction was given, Aftar
all, his sxeroisea posed m specific agenda of questions for his
0lassus Lo pursue. Thetre wvas alsc wnother very important way in



uhich Shor's stugdents were offered speoific conceptual
diresctions: bia eaphaiis on etructural thinking.

One of the most pervasive of gponsatrvative ideclogioes 1s
individualism: the focus on paople 1solated from thelir soccial and
nistoriosl oontext. Thie perapeative sees people ue totally
self-oonteined and entirwly #esponsible for swverything that
heppens in mooiety and 1t surfaces in sttitudes like blaming the
victim (the "dole bludger myth®™ for exmmple). It alsc impedes
progreasive social change bLecauss it promotes the tendency io
focua on changing the pecple ih pouer rather than reccgnising the
neesd ror charging the atructures of power. Dearyeloping n
structural perapective i» one of the best ways to combat this
conmervative ideology. It allows pewople ta zwe that particular
snvironmental problems or iaaues of so0fal juatioce are not the
fault of individusl people bGut nre rooted Lin larger e¢concwic,
political and mocisl astrucbtures and that strategisz to deml with
thess probless sust fooue on changing such atructures.

Structursl thinking seans oocpatantly loowting individual things
or evanta within their wider social context, Shor offera & very
ussful aet of diagrams (3] to illuatrate how such structural
thinking might be encouraged:

RS

1. X 4o the agquare is the theme or odject umder problesatio
atudy., In this First step Lt is described in great detail.

2. 7The larger square representa X ino its imssdiate social
setting. How does X ralate Lo cthar mapsats af s0ainl life?
¥hat are the homan cobsequences of the codified theme, Example:
the car, How do cara get 2ade, sold, wnd dmliveared? Why do



peaple buy the cara thay do? Why do the cars look like they do?
What other weans of tranaport are availuble in scciety, and bow
do they compare ta the car? #hat are all the btbingz people use
osrs for?

|
| |

3. The next large square represshta the global relationa of I.
loes 1t axist in Fracce, Chbine or Afghanistsn? Doea our vas of
cars affect 117 slzewhere on tbe planet? dre building
oatarials from other countriea used? Are they bullt elasubsre?
What do other countries do with or without cara? Wiy do¢ thay
build then thare and sell thes here? Why would other ooUNtriesa
send out raw waterials to build cara scoeplace elaze? Who
organises this kind of syastea?

SPACE

l 1l

< TIME >
past present futyre

A. The previous twc ateps have slaborated X in its immediate and
globa]l speace. Tiay unvell the so0cial relationy of X in the
prasent Ltime. The new rectangle moves dackwards mnd forwards in
time, This new dimansion seeka L0 know how #ach student's 1ife
has been iowolved recently with X. Further, ik probes the
izeediate future vis n via X, Ezample, the car., Yhen was the
specific vehicle you use built? How does it change over time, aa
You use it? What determines how long you caz use it? In terma

of cars, what sooiml changes will he effecting their use in the
next few yeara?



SPACE

5. The larger rectangle is the long-range timee-spsn of I. ¥han
did it firet epter human history? Whet did it replace? Why did
1t appear when it did? Haa it changed since then? Who brought
it into being and why? What will it look like ten or twenty
yaars from now? How could ¥ look if it wes reccuatructed slong
different 1dess? Whet cbanges are pasded ia it?

Vhere Shor indicstes a apatial dimension (the verticul
arrcw) he sesms only to mean geographical relationabips. It is
at this point that Shor'a diagrams should be modified and this
spatial dimension could be re-luballed "soclogical®. In thia way
we can place social structures within their ssocloglocal contaxt.
Ttis means the geographical fastures of human sooieties are
expanded to include human's relations with other spacios und the
oversll network of inter-relutionshipa witbin the econystem.

Any ettempt Lo wnvipsge a pore husane and ecclogicmlly
sustainable future must develop viable slternatives to currant
acasal structures, Bul this requires nat Just a sense of
bistorical variation but alsc a aende of ecological variption.
Mot only suat sativists rsacver their historiosl traditions
{earlier atruggles wnd Bchievements} so thet they do not start
from soratch with sach new project, but they must alsa underatand
their ecologionl setting, the posaiblility of new relationabips
with other species which mre founded od idens of harmony rather
than exploitation. Clearly, underlying mny proposals for
altarnative mooial atructurss must be an understanding of
ecological sustwinstability.

The 3ooiml Literasoy PFroject

Shor's modified diagrazs show how the spolal Justice
component of shvirormesntal sducatiop san be neatly cambined with
an sepbasis on saologionl awaranesd tut 1t does not really have
anyihing specific to say about what concepts are appropriste 1p
devaloping much awarsness. Clearly, to be ocologically awmre
requires a3 m Rinimm that soncepta like sccaystems, energy flows
and [ood ohaina be well understood. But evsn thiz i= oot enough.
It ia poasible to be a very good biologiat but teo be apolitioal:
to define your borizons solely in lerms of nature conservation.
To be anvironmantally sware in a world which ia, after sll,



populated by a species like husans which constantly mcdifies the
wnrirerment, masns that u purely bicloglonl orientation ia
insufficient {and can even lead to very conservetive politics},

Wbat 1s peedsd in terms of copceptual development is an
upderstandizg of the inter-relatedness of tha socisl snd the
batursl environments, People awed to acquire not only key
saclogionl concepta but also accial concepts which deml with
ar¢as like economics, politica, gender and power. Only by
integrating thess conosptual wreas snd drawing the links can the
full developtent of ptructural thinking take place, This is one
of the reasons why bolistic and tranadizciplinary learning
pradgtices ure 2o important in developing eovironmental asuereness,
(The Euman Sciences Programme at the Australian Metional
Univeraity is an axoellent sxample of this kind of holistic
wpproach at a tertiary level.)

A useful oese atudy whioh ahowz how this dual approsch to
concaptunl developmant oan ooour is ths Soolel Literacy project
in Sydney. (5] Tois ix a sooial wSucation project aimed at
school students in upper primary and lower ssocndary schoolsa. It
is based oo retaining the dbaat {noights from the 19608
"progressive sducaticn® movement but looating them withip a
conceptually rigorcus syates, Progressive educatars in tha
aixtier vigoroualy oritioised traditions]l educational ourricula
because Lhey wers often irrelevant atraight-jaoketa ror doth
teachers mnd students. In Lts place thay wantad their students to
tudy matarinl relevant ta their interests and needs and
surricula wars te be open to nagotiabion batween temshers end
students. The danger was always there that an “anytling goes*
upproach might arise and no underlytng motion of "sconcaptual
development®™ would be avallable toc offer some forx of structure
to the lenrning. The Sccim) Literacy projsot fooussea on this
shortocming and suggeata that to de soolally literats ia really
na differsnt then being verbally or matbematiomlly literate: a
delfinite zet of social concepta and their iatererelationsdipa
must be underatond a0 that learnera do aotually move toward a
definite stage of competence 12 enelysing aocciety., This ia what
Shor's structural perception alse means - being adle to apply a
set of comeptunl skills in seny different aituationa smd gaining
gteatar competends with cach auccesaive episode. 2By contrast, an
"anything goes® approrch is in danger of haphazard moquisition of
conceptusl akilla because the learning process 33 a0 randam,

The 3ocinl Literacy projeot therafors seeks to develop a sst
of aocial mnalytical sidlls based oa particulaer concepta vhich
can be ra=mpplied in acy nev set of materinls, For axampls,
tbeir Book D series (for Years 5 to &) woves systematicelly
through the following sat of qoncapts:

Unit t: Pattwrns of Social Organiaation

Neada (Basic nesdasauitursl needs)

Wanta

Aaturs

Laboar

Tools

Division of Labour

Froblems snd solutions {(Both technical mnd yooial)
Co-oparation

Putterns of mcoim]l crganisation
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Onit 2; Ecosyoiems

Boosystem (netuerk of interrelations}
Gatherer-huntar and ssttler sooiaties
Sattlsment patterns

Sooinl Systans

Soeial control

Prajudios, recisa, sooinl sciatce
Traditiconal change

Culturse coptaot

Remourcel

Conaurvation and rssourcs depletion

Unit 3: Production for Hesds

Sattlemsant

Specisliaation and Land Uge
Production mnd Industrisl Soaiely
Mecheoisstiocn

Markats

pistribution

Inergy

Skills and Factories

Asweably Line and Mass Production

Set put in this schematic fors, this probably leoka like &
laundry liat, However, it i» in faot & carefully thought out amd
very systematic sequential development of concepts. The detalls
in Appendix § will ebow BOre olearly how these OGoOSpty are usd
for particuler examples. Wbat 4z important te note hers i1a two
thingsi

1) & large nuaber of topios van be uaed within this
partioular conceptual fromework. Yor example, where they have
uaed the Cherckes Indisns it their scopystens oxample, it
would be squally feasible to use sustrelia's Abtorigines to
davelop the same conaepla.

2) The inter=ralatednesa of botd poaial and natural
aspects of 1ife is apparent in each part of tha concaptual
schems, For szample, ecosystems arm introduasd and define
ip terms of natural relations yet the social relutions which
are elso imvolyved ewerge when studying sett]lmment putlarnz.
These topica thua constaptly bighlight hou avery aocial
aotirity invclves changes to the escomystas and ut the same
time every "technical™ intarvention into nature i» alao ut
the sama bime part of a sooiml relution.



CHAPTER 3: KDUCATION FON ACTION

It 1= lwplicit 1n the dialogue approach to education tbat
oritioal refladction should lesd to action, Certainly sxwsples
like that of Fotomontaje illuatrate the importance of taking
motion to change the cppreasive conditicos which that raflection
reveals or highlighta, However, there 1ia & certain asivety in
beljeving that increased awareness ia aufficisnt to promote
action. As wall as conoeptual wvaraness of social injustice or
of envirormentsl destruction, = number of other conditions must
also be mat if aotion 1s likely to follom. Thess inoluda;

1) ¥Willingness to Engege in Actiop

Despite awareness of problems it ia ensy snough to adopt a
*live and let live® spproacdh to oppressaion, injusaticeas mnd
enrirommantal deatruction. There are certainly lots of
rationalisations sround Lo cement aomplacency into our livea.
{"Dotn\'t rock the boat®™, "If we don't mwine uranium, acmecns slze
will™, *It won't happen in my lifztime™, end 55 on.) To soms
extent, structurwl thinking helpz tesr down the defences of
ocmplacency but it does not always offer esotions) impetus Lo
engage in political activity to bring ebout progressive changes.

Indeed, too great B pre-aocupation with social anmd
nvironsentsl prodleas can breaed pesaimism wnd Cataliasm. Often
the most soclally aware pecple ¢un #l3c become the most
payohclogioslly deprasased. For this reasecn it is orucial that a
wajor part of enviropmental education foous on positive options,
an the poaltive alternutives which hava been developed locally and
oversess, Knowledge of such alternativea not only savea people
fram reeinventing tbe wheel by showing thee the lessces lewrnt by
others® exparieoces, but it also fires the enthusissm and
pravents fatalism undermining ocur willingness to engage in
action. Ira Shor's writing course on deaigning utopias helps
people to imagine t2at the present cun be Aiffsrent and Augosto
Boal's Forum Theatre (see Appandix 4) provogkea people to think
through the ateps {and to snact theal) £h mGrving from the prasent
to the gliernative futures that are possiblae,

Amongst the emolionsl resources people need as they they
4kbark intc the unpeitled watars of radical scoial chazngs is
humour. Ira Shor offers scme interesting {deas for using ocopedy.
He begina by noting how *fun® has been cospartzentalised in
contemporary society and the ghsllenge this poses for educators;

Critical education pweds to challenge the ordinary monopoly
of fun held by tbe free-tims ingustry, If [libsrating)
learning does not draw oo the refreshments of playing, it
will be expariencad asx snother grim exsroise, Just like the
20bool and work everybody has slresdy bad encugh of. If
atudy can assiailate the anergy of play, 1t will attaok a
baaio (oppressive division in) daily life - the bargaln
atruck beluesn working now 40 you awh dave fun later. This
deal keepis pecple (rozen in a pattarn of powerlesspess
bacause lelsure i» as dominated ms modoel wrd work. (1]

Shor then suggests how comedy funotions ms wp wducationsl
resource:
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1) 1t can relax the fears whioh cloud attempia to make
radical paraonal anirts In thinking;

2) 1t can help demyatify the "professional aura®™ of the
sduoator;

3) it brings togather doth intellectual and emcotional
exparlivnad ;

%) it can serve as a potentin) booding experience for
pacple;

5) comic use of language (e.x, satirae) has always hasen
the wesapon of the upderdog and {a emineantly suitable for
shallenging variocus kinda of authority.

2) Capacity to Engage in iction

It {s insufficient to provide the psychological resources to
activate people for satiaon without also providing the saterial
resources needed to make that action effective. It is naive to
axppot thal » psracn, or sven a ssall group of people, will
elways have the capacity to initiate a campaign for any
partiouler ast of accisl changes. It 12 by networking with
sxiating orgenisaticns that people are post likely to see their
willingreas to spgage in aotion beer fruit, In the remminder of
thix gohapter, I offer two cese studies which bighlight the need
to dirsal Lha wotiona whioh ariss from cosmunity sducation inte
existing ochannels of sctirvize,

The Community Action Research Educaticn Projeot

Horthern Ireland in the late 15508 and early 13703 asw the
birth of a large-acale, popular civil rights stvement, During
this pericd a whola range of grass-roota comBunity groupa arosa
t0 address the i{ssues of feally brealkxiown, insdequate housing,
povarty, unesploymant and sectarian violenas.
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By the late 19702 this movement was faltering. &t this
point & decisive sducational initiative was leunohed In
Londonderry. The Magee Tniveraity College sst up 2 upigue
¢ducations] projeqt callad the Community sotion Reagaroh Bduoation
{CARE) [2]. It consisted of two wain stranda: support end
sducational work with existing oomsunity aotivista and
educational work in the wider community which focussed on Mociml
probless. The Cirat strand is discusaed in the "Training
dctiviata®™ section of the next chaper. TYhe zecond strand will be
outlined here.

*Woat is Hsppening to 0s?" - Community Redioc and Eduoatiem in
Kortharn Ireland

This project atteapted to use & coabinaticn of wedia
«ducation {radio) and learning ciroles (listening groups) as &
way of offering psople insights into;

(£) the practical everyday issues and problems
s peroeived by pecple ip the comsunity;
(11) the causes uhich give riae to thess isaues and the
extent to whiob they are dus to:
(a) the orgenimation and structurs of local,
asntrel] or regional governgent;
(%) industrisl and econcpic conditions;
{e) so0lal, political mnd economic structurwa;
{d) the structurs and function of the community
itaell;
(8} inter-persoanl, inter-group, intereprofersional
relations;
{111) bow theas problama mnd 15Bued have been tmckled in
other parts of the worid. [3]

Futting this projeol into practice involvad gathering
educational materinl from the local eovirpnment to 1lluatrete
the following themes:

¢ community prodlems (faoilities, housing, upemployment,
vandaliam, poverty);

& asotarian hostility (how Protestants and Catholles saw
taob other);

¢ family end community in Northern Irelanmd (the
neighbourhood, marriage, family, religion, soeiwl 1ire,
sduostion, werk, comsunity acticnm);

¥ wamen's jssues (prepared by n number of wowen's
ETOUPE ).

Psople in tie comgunity vers interviewed and their thoughta
on these 1ssues were edited into & series of fifteen minute radio
bromdcunta. Though the CARE ataff and the BBC coordimatsd the
collection of material, many of the local peopls 12 the community
alac took initiatives in this arsa. TYhe recording sessiona vars
in family homes, {n ¢lubs and pubs and in community centres gnd
often antmuted diacussiona continued long after the recording
sessions epded.

In the words of one of the CARE ateff, the project sttespted
to:
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oreate a democratic partnership with the media which offered
working olwas paople in Northern Ireland an opportunity te
1earn how to use it to speak to sach other, to paint an oral
pioture, & montage, of their lives and to use this meterisl
for thelr own education in en informal, but structured,
sduontionsl proaass. (W)

The second part of the project involved setting up listening
groups throughout the community. Eventually & doran disoussion
groupz were formed and over cne hundred people wers involved.
These Kroups tuzed in esch wesk to the radio broadossts und then
proceeded to disouss the themes. The CARE team had provided baszic
support meterial in the forz of u sbot't bocklewt which outlined
the main theme for the zeries, offered inforsation about each
prograane aid alac suggested questicns around which discussion
might proceed. (Por details on this, aee Appendix 6.)

This project ran for three years and, as wall as fulfilling
1te sducationsl tmsk of promoting grewntsr underatarding of the
{smues, the programmes alzo lad Lo & nuaber of practical
outaomaa. Thessa inoluded:

¥ "The Othar Sort® (a asries on seotatian divisien)
atigulatsd a number of young people Cros both zides of Lhe
religious divide to co-pperate in producing = TV docupentary
about working together.

¥ The series on young pecpie led te one gOUp parrying
out u survey of soclal and recreaticnal facllities in the
ares.

* The saries oh women's 1a3ues led to one group wosen
conducting s survey of child care facilities in their
distriot.

Deapite thesw pozitirve ocutcomes, & number of weakneaaes in
the second ocmponent of the project searged. In particular, oany
of the community organisations izvolved in the project failed to
astablish wn alfective listening and discusaion network, They
pasically lacked the sducaticnal exportiae, the atruotured
organizaticn, and the sxparienced Piald workers whioh
organisstions 1ike trade uniona or farmera groups have
tredlticonally been wble to develap.

Another major probles wez that the fized time of the
broadoasts made the reception part of tbe projeot ico inflexible.
Tom Lovett, one of the people involved in the project, peints out
thet making casaette recardings of the programmes would have
seant that a pereanent occmmunity educetion "packaxe® was
avallable for groupd wt their conveniazce. Lovett’s ovarall
usanssment Cocussas on thie problem of weak community
involvement.:

The probles with the aeries was Lhat 1t atteampted to raaod
the general non-sotive public wilb programmen conprerned, not
with traiping for specific tmaks, but with sapathy and
understanding. Thua, it dependwed Deavily on pecple
organising themselves or on local inforsal organisations
setting up groupe. The former ia extremeiy difticult, zc we
nad to depend on the latter. However, wmany coamunity

associations wars not particularly belpful becauss they were
concarnad primarily with tackling coporetd prodblems asuch ns
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poverty, housing end mscoisl fasilitiaes. They did not
underatiand, or vera nat aonvinoed of, the usefulness of thi»
sducational approach to the problesa in their aras and Jdid
not ase bow 1t could laead to more purposeful aotivity in
their comeunity. They would bave been mora commitied 1 they
had been involyed in the asrlies from the begining, (A1l the
work with the BBC] left little time for extensives peracnal
contadat with the existing loose network of occamunpity
organisationa. [5]

The sustralian Kailways OUnion's Strategy (6]

These dayo it 1w »lwcal axiomatic for prnvirommentalists io
include *working with the unions®™ high on their agenda of
cpmpaign atretegiea, The dacisive role played bY unions in the
anti-uranium campaign of tha 15708 sbowsd the potentisl for
effeative political alliances.

Hosaver, not all unions are sympathetic to envirommental
issues nor era w)l unions sufficisntly radicml to Reaccms the
yehicle for activities based on libersting edocation. The
Aduvatralian Enilways Union in Viotoria doea ahow what can happen
vheo g progresalve unioo incorporetes an educational component
into its industrlal strategy. Thias case study el3o highlights
what the CARE project revealed: the laportance of an existing
netuork of organiasd acotivists for promoting educationhal
ectivities.

During the 19705 the management of Vicrail began to
restructurs tha reailway aysteam 10 a wvay wniah favoured big
corporations at the expense of the travelling public, the country
regiona and the saallsr businesses. The Australien Anilways
Onion developed an industrial campaign during the early 1980s to
combat this and 1ta central core was dased on worker education
and ccmamunity participation. The four main elements to this
SLYRLOLY Ware!

1)} tha anlargiog and darploping of morkers! kaowiedge
and upderstanding of their own lodustry;

2) davaloping alternatives to Ranagemant plana which
tock into aceovunt the interests of the compunity and rall
ulears;

3) develdaping new forms of ection whiob didn't aliepate
the publia;

4) bullding strongar links with the rail using pudblic
and highlighting the ways in which the intereats of union
Eembera coincided with those of the public.

Tha worker education component was one of the most exciting
aapsats of this campaign. The union officiels wers well aware
that individual workers were very creative and imaginetive about
the kinda of improvemants necassary in their own partioulsr
areas. They saw their task as providing a seans whereby these
individual viewpoints ocould de pooled to provide an overall view
of the industry and thereby fora the basis for an slternetive
sanagewent stratagy for the industry us » whele, Thia eppronch
was summed up well by one of the unicn mctiviatz:

The more importent pert of our process irmolyes drawing
knowledge From the plece where thars ip the most of {t, und
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that is in the beada of rallwvay workers themzelves. Rallwey
workers, froM their own duily lifs expsrience on the Job,
know what is going on im their induatry, and they heve an
incredible pool of collective knowlsdge about their industry;
far greater than eny managesent or, iadeed, any union
1eadarship oould have. The Laak for the lesdership of the
union has been to bring out that knowledge amd bring it
together in = way thet 1a of uss, iN & Way thal makes it into
a weapon in the ongoing battle with the management. {7]

A specific example of this was the uaion campaigo around the
otuntry freight sarvice which was belng steadlily runh down by
Vicrail. UOnion delegates from Kelbourne copducted a survey of 35
regional cectras whera they draw upon the workers® knowledge of
steffing, levels of busipean, kind of eguipmsat in use, and ad
on. All t2ia wea Araxn togeiher to Porm wn ovarsll picturs of
the State’s freight service and from thia basis the unicn
dwvaloped its alternative management plan for that sector of the
industry.

: i“\ : '_'_,__',

The comsunity participation scomponent ralied ob mobilising
community support ror the kinda of mlternatives which the union
wes proposing. For exsmple, the governsent bad threatensd to
olose the Warrnambool line =o the workers oopductad a survyey
amongat the passengers ebout what they wanted to sec ieproved in
their rail marvice. The union theh developed these ideas into an
alternative plan for the line which fnoluded ccatings and the
oetbods for implementing Che changes.

» L L]

¥bile this exsaple of worker sducstionr and community
participation ia guits different from the otbar exmmplea of
learning ciroles apd discuasion growps, it nevartheless
sbares ¢« cowwon thread. The underlying philosopby ia one of
dialogua. The donorete daily reality of both workers emd rail
users is the atarting point for investigation. It ia tbis reality
and the input From workera wnd rail users which form the bullding
blogks for tha union's altarnetiva managemant plans. It is true
that the sxercize was 2ot sducetiomal in the senze of
specifically developing structural thinking. But in terss of
action, it was educutional iz the way it hue lajd the groundwork
for worker self-managesent by showing workers that their
knosledge 1w veluable and that they themselves are able to shape
the future of thelr industry.




